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Appendix A:  Cal State LA Academic Calendar 
2017-2018 – LAUTR-TI Cohort VIII 

http://www.calstatela.edu/univ/ppa/acadcal.htm  
 

SUMMER INTERSESSION 2017 

May 30                          Summer Intersession begins 

July 4 Independence Day; University closed 

Aug 12 Summer Intersession ends 

 

FALL SEMESTER 2017 

August 17                 

 

University Convocation, Fall Semester begins 

August 21 Fall classes begin 

September 4 Labor Day, University closed 

November 10 Veterans Day, University closed 

November 22 Finals Study Day, no classes 

November 23-26 Thanksgiving Holiday, University closed 

December 5-9 Final Examinations 

December 15 Fall Semester ends 

 

SPRING SEMESTER 2018 

http://www.calstatela.edu/univ/ppa/acadcal.htm


 
 

January 22                    

Spring semester begins 

March 26 - April 1 Spring Break 

March 30 Cesar Chavez Day, University closed 

May 12 Spring classes end 

May 14 Finals Study Day, no classes 

May 15-19 Final exams 

May 21, 22, 23 University Commencements 

May 25 Spring semester ends 

May 28 Memorial Day, University closed 

 

SUMMER INTERSESSION 2018 

May 29                          Summer Intersession begins 

July 4 Independence Day; University closed 

Aug 11 Summer Intersession ends 

 

 

 

FALL SEMESTER 2018 

August 16                    

University Convocation, Fall semester begins 

August 20 Fall classes begin 

September 3 Labor Day, University closed 

November 12 Veterans Day, University closed 



 
 

November 21 Finals Study Day, no classes 

November 22-25 Thanksgiving Holiday, University closed 

December 4-8 Final Examinations 

December 14 Fall semester ends 



 
 

Appendix B:  Partner School District Calendars 
 

 
Alhambra Unified School District 2017 – 2018 
http://www.ausd.us/apps/bbmessages/show_bbm.jsp?REC_ID=47380  
 
Los Angeles Unified School District 2017 – 2018  
http://achieve.lausd.net/Page/10576  
 
Montebello Unified School District 2017 – 2018 
http://www.montebello.k12.ca.us/calendar  
 
Pasadena Unified School District 2017 – 2018 
https://www.pusd.us/Page/3245  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.ausd.us/apps/bbmessages/show_bbm.jsp?REC_ID=47380
http://achieve.lausd.net/Page/10576
http://www.montebello.k12.ca.us/calendar
https://www.pusd.us/Page/3245


 
 

Appendix C:  California Standards for the Teaching Profession 

 
The California Commission on Teacher Credentialing (CCTC) has adopted professional standards that guide 

teacher preparation programs and new teacher assessments.  These standards are organized around six 

interrelated categories of teaching practice. 

 

Engaging and supporting all students in 
learning.  
Teachers need to: 
 

◼ Build on students’ prior knowledge, life 
experience, and interests to achieve learning goals 
for all students; 
◼ Use a variety of instructional strategies and 
resources that respond to students’ diverse needs; 
◼ Facilitate challenging learning experiences for 
all students in environments that promote 
autonomy, interaction, and choice; 
◼ Actively engage all students in problem solving 
and critical thinking within and across subject 
areas; 
◼ Teach concepts and skills in ways that 
encourage students to apply them in real-life 
contexts that make subject matter meaningful; and 
◼ Assist all students to become self-directed 
learners able to demonstrate, articulate, and 
evaluate what they learn. 
 

Planning instruction and designing learning 
experiences for all students. Teachers need to: 
 

◼ Plan instruction that draws on and values 
students’ backgrounds, prior knowledge, and 
interests; 
◼ Establish challenging learning goals for all 
students based on student experience, language, 
development, and home and school expectations; 
◼ Sequence curriculum and design long-term and 
short-range plans that incorporate subject matter 
knowledge, reflect grade-level curriculum 
expectations, and include a repertoire of 
instructional strategies; 
◼ Use instructional activities that promote 
learning goals and connect with student experiences 
and interests; and 
◼ Modify and adjust instructional plans according 
to student engagement and achievement. 
 

Creating and maintaining effective 
environments for student learning. Teachers 
need to: 
 

◼ Create physical environments that engage all 
students in purposeful learning activities and 
encourage constructive interactions among 
students; 
◼ Maintain safe learning environments in which 
all students are treated fairly and respectfully; 
◼ Encourage all students to participate in making 
decisions and in working independently and 
collaboratively; 
◼ Assure that expectations for student behavior 
are established early, clearly understood, and 
consistently maintained; and 
◼ Make effective use of instructional time as they 
implement class procedures and routines.  

Assessing student learning. Teachers need to: 
 

◼ Establish and clearly communicate learning 
goals for all students; 
◼ Collect information about student performance 
from a variety of sources; 
◼ Involve all students in assessing their own 
learning; 
◼ Use information from a variety of ongoing 
assessments to plan and adjust learning 
opportunities that promote academic achievement 
and personal growth for all students; and 
◼ Exchange information about student learning 
with students, families, and support personnel in 
ways that improve understanding and encourage 
further academic progress. 
 

 



 
 

Understanding and organizing subject matter 
for student learning. Teachers need to: 
 

◼ Exhibit strong working knowledge of subject 
matter and student development; 
◼ Organize curriculum to facilitate students’ 
understanding of the central themes, concepts, and 
skills in the subject area; 
◼ Interrelate ideas and information within and 
across curricular areas to extend students’ 
understanding; and 
◼ Use their knowledge of student development, 
subject matter, instructional resources, and 
teaching strategies to make subject matter 
accessible to all students. 
 

Developing as a professional educator. Teachers 

need to: 

 

◼ Reflect on teaching practice and actively engage 
in planning their professional development; 
◼ Establish professional learning goals, pursue 
opportunities to develop professional knowledge 
and skill, and participate in the extended 
professional community; 
◼ Learn about and work with local communities 
to improve professional practice; 
◼ Communicate effectively with families and 
involve them in student learning and the school 
community; 
◼ Contribute to school activities, promote school 
goals, and improve professional practice by working 
collegially with all school staff; and 
◼ Balance professional responsibilities and 
maintain motivation and commitment to all 
students. 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

Appendix D:  Teacher Performance Expectations (TPEs) 

 
Please visit this link to view the full California Commission on Teacher Credentialing 

Teacher Performance Expectations document. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

file:///C:/Users/AMGui/OneDrive/Cal%20State%20LA/Regulatory/Adopted-TPEs-2016.pdf


 
 

Appendix E:  Glossary and Acronyms 
 

There are many acronyms and terms that are used by LAUTR that might be new to 
you. We've listed some of the most commonly used along with specialized terms used by 
teachers and administrators in the Partner School Districts. 

 
ACT – American College Test, a widely accepted college entrance exam. 
 
ASB - Associated Student Body, a group of students within the school organized for the 
purposed of conducting activities on behalf of the school's students. 
 
AP - Advanced Placement, college-level and credit classes offered in the schools 
 
API - Academic Performance Index. API measures student movement between all 
performance levels. The greatest growth occurs as students move from far below basic to 
below basic and from below basic to basic. 
 
AR - Action Research – A systematic approach of questioning and reflection used to 
improve the Resident Teacher’s practice.  It is practitioner research designed to clarify and 
improve professional practice. The main difference from it and other types of inquiry is the 
commitment to bring about change as a result of the research. 
 
AVID - Advancement Via Individual Determination. AVID is a fourth- through twelfth-grade 
system to prepare students in the academic middle for four-year college eligibility. 
 
AYP - Adequate Yearly Performance report. AYP measures students moving from basic, 
below basic, and far below basic to proficient and advanced performance levels. 
 
CAHSEE - California High School Exit Exam. Pronounced “casey”. Senate Bill 2X was 
designed to “ensure that pupils who graduate from high school have demonstrated grade 
level competency in reading, writing, and mathematics consistent with the State Board of 
Education adopted academic standards.” All students in California are required to pass the 
CAHSEE to receive a high school diploma. 
 
CalTPA – California Teacher Performance Assessment, 4 total tasks required for 
credentialing 
 
CCSS – Common Core State Standards 
 
CEAC - Compensatory Education Advisory Committee. Pronounced “see' – ack”. A 
committee that advises the School Site Council (SSC) on how to spend Title I funds. See the 
definition of Title I below. 
 
CELDT - California English Language Development Test. Pronounced “selt”. A state-
required test given for the initial Identification of English learners, the annual assessment 

http://www.actstudent.org/
http://www.downtownmagnets.org/apps/pages/index.jsp?uREC_ID=101264&type=d&termREC_ID=&pREC_ID=195355&hideMenu=0
http://www.downtownmagnets.org/ap_classes.jsp
http://api.cde.ca.gov/reports/API/APISearchName.asp?TheYear=&cTopic=API&cLevel=District&cName=Los%5EAngeles%5EUnified&cCounty=&cTimeFrame=S
http://www.avid.org/
http://ayp.cde.ca.gov/apr2004/SearchName.asp?cName=Los+Angeles+Unified&Topic=AYP&Level=District&submit1=Submit
http://www.downtownmagnets.org/apps/pages/index.jsp?uREC_ID=107943&type=d&termREC_ID=&pREC_ID=216487
http://www.downtownmagnets.org/apps/pages/index.jsp?uREC_ID=99432&type=d&termREC_ID=&pREC_ID=205813
http://www.downtownmagnets.org/apps/pages/index.jsp?uREC_ID=107943&type=d&termREC_ID=&pREC_ID=216914


 
 

of English learners, and reclassification of English learners.  
 
CHAMP - Children's Health Access and Medi-Cal Program, enrolls students and parents into 
free and low-cost health insurance programs. 
 
CPT- Culminating Performance Task 
 
CSET - California Subject Examinations for Teachers 
 
CSTP - California Standards For The Teaching Profession 
 
CTC – California Commission on Teacher Credentialing 
 
DBM - Downtown Business Magnet. One of the three magnets at Downtown Magnets High 
School. 
 
DMHS - Downtown Magnets High School 
 
EIM - Electronic Information Magnet. One of the three magnets at Downtown Magnets High 
School. 
 
EL - English Learners 
 
ELA - English language arts 
 
ELL – English Language Learners 
 
ELAC - English Learners Advisory Committee, a committee that advised the School Site 
Council (SSC) on how to spend Title III funds. See the definition of Title IIII below. 
Pronounced “ee' – lack”. 
EO – English Only 
 
ESLO - expected school-wide learning outcomes, pronounced "es-lows" 
 
ESLR - expected school-wide learning results, pronounced "es-lers" 
 
MTSS – Multi-Tier System of Supports – The framework that replaces RtI (Response to 
Intervention), it focuses on providing multiple cohesive and comprehensive levels of 
support to meet the needs of all learners. (struggling through advanced.)    
 
Practicum – Classes in which the Resident will be conducting his/her student teaching.  
 
MT 360 – Mentor Teacher Assessment conducted once a year 
 
NGSS – Next Generation Science Standards – new science standards developed for students 
in grades K–12 that are rich in content and practice and arranged in a coherent manner 

http://www.champ-net.org/
http://www.startest.org/cst.html
http://www.cde.ca.gov/pd/ps/te/
http://www.downtownmagnets.org/apps/pages/index.jsp?uREC_ID=106983&type=d&termREC_ID=&pREC_ID=210817
http://www.downtownmagnets.org/
http://www.downtownmagnets.org/apps/pages/index.jsp?uREC_ID=106983&type=d&termREC_ID=&pREC_ID=210819
http://www.downtownmagnets.org/apps/pages/index.jsp?uREC_ID=109547&type=d
http://www.downtownmagnets.org/apps/pages/index.jsp?uREC_ID=99432&type=d&termREC_ID=&pREC_ID=207521


 
 

across disciplines and grades to provide all students an internationally benchmarked 
science education. 
 
PLT – LAUTR Project Leadership Team 
 
PMT – LAUTR Project Management Team 
 
RICA® – Reading Instruction Competence Assessment - the purpose of RICA is to ensure 
that California-trained teaching candidates for the Multiple Subject Teaching Credential 
and Education Specialist Instruction Credential (special education) possess the knowledge 
and skills important for delivering effective reading instruction to students.  
 
RT360 – Resident Teacher Assessment conducted quarterly (four times per year)  
 
Signature Assignments – Key assignments in each course that support CalTPAs and 
fulfillment of LAUTR and credentialing requirements. 
 
Smarter Balanced Assessment–  Replaces the CST (California Standards Test) – A system 
of valid, reliable and fair next-generation assessments aligned to the Common Core State 
Standards (CCSS) in English language arts/literacy (ELA/Literacy) and mathematics for 
grades 3-8 and 11 developed by the Smarter Balanced Assessment Consortium.  
 
SPED – Special Education 
 
UBD- Understanding by Design. A unit planning framework. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Forms and Rubrics 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Resident Practicum Daily Sign-In 
 

Mentor: _________________________    Resident: ___________________________    School: ___________________________    

 

Date Resident Signature: Time 

In 

Time 

Out 

Reasons/ Comments:  

     

     

     

     

     

     

     

     

     

     

     

     

     

     

     

     

     

 
Resident Signature: _________________________________  Mentor Signature: ____________________________________ 
 
Date: ________________     Month: ______________    Total Absences: ___________    Total Days Late: ____________ 



 
 

 
 
 
 
 

LAUTR-TI Program Voluntary Termination Request 
 

 

A Voluntary Termination Request indicates that a candidate is choosing to no longer participate 

in the LAUTR-TI Program. This request does not necessarily indicate a preference to leave Cal 

State LA or the Charter College of Education.  A candidate that voluntarily leaves the LAUTR-

TI Program and is eligible for admission into a traditional teacher credential pathway, may 

transfer courses as applicable into the new program.    

 
I, ___________________________________________, am notifying all parties that I am voluntarily 

leaving the LAUTR-TI program, effective ______________, ______________.   

                                                           Term       Year         
 

I understand that I am obligated to repay Cal State LA University Auxiliary Services the 

full amount of the debt obligation at 0% interest. Any amount that Cal State LA is 

entitled to recover, under this clause, must be paid within three years with a minimum 

of one-third of the payment made each year by September 1, or for a longer period if 

Dr. A.Dee Williams the Principal Investigator and the LAUTR-TI Project Leadership 

Team agrees in writing. If the financial damages owed are not paid for 3 months, Cal 

State LA may refer the debt to a collection agency. Delinquencies of 60 days (or longer if 

Cal State LA determines) in paying damages of more than $100 will be disclosed to 

appropriate credit reporting agencies. 

 
 

   Printed Name 
 

 
 

 
 

 

 

  

   Signature Date 
 

Reviewed by LAUTR-TI Project Leadership Team on  ________________________ 

       Date 

 

Repayment Requirement Initiated on   ___________________________         

                                                                 Date 

 
_________________________________  

 University Auxiliary Services Representative Printed Name 

 

___________________________________________ ________________ 
  

University Auxiliary Services Representative Signature  Date 



 
 

LAUTR-TI Program Termination Notification 

 

 
For the purposes of this notification, a Termination Notification indicates that a candidate is 

or has been removed from the LAUTR-TI Program. This notification indicates that the 

candidate did not meet the project requirements or standards of the program and is not 

entitled to continue in the LAUTR-TI program.  

 

We are hereby notifying, ___________________________________________, that your 

participation in the LAUTR-TI program has been terminated effective  

____________, ___________.   
        Term          Year                        

 

Reason for termination - Select all that apply: 

• Violation of the Guidelines of the Code of Conduct set forth by the Participating School 
Districts or Cal State LA.  
 

• Failure to complete all Induction requirements by the end of the Induction period (2 
years after receiving my credential). 
 

• Failure to return from an approved Postponement or Leave of Absence at the agreed 
upon time. 

 

• Failure to participate in evaluation activities conducted by the LAUTR-TI program and 
its evaluation partners. 
 

• Education Code violation. 
 

• Lack of satisfactory progress on the RT 360 Assessments (which measures dispositions 
related to professionalism).  Professionalism in residency activities through my dress, 
demeanor, interactions, and behaviors has not met the standards put forth by either the 
Participating School District or Cal State LA.  
 

• Failure to meet the standards set forth by the California Commission on Teacher 
Credentialing for being recommended for a credential. 

 

 

 



 
 

 

 

I understand that I am obligated to repay Cal State LA University Auxiliary Services 

the full amount of the debt obligation at 0% interest. Any amount that Cal State 

LA is entitled to recover, under this clause, must be paid within three years with a 

minimum of one-third of the payment each year by September 1, or for a longer 

period if Dr. A.Dee Williams the Principal Investigator and the LAUTR-TI 

Project Leadership Team agrees in writing. If the financial damages owed are 

not paid for 3 months, Cal State LA may refer the debt to a collection agency. 

Delinquencies of 60 days (or longer if Cal State LA determines) in paying damages 

of more than $100 will be disclosed to appropriate credit reporting agencies. 

 

 
Note: A candidate that is asked to leave the LAUTR-TI program, but is otherwise eligible to pursue a 

credential, certificate or graduate degree program, must re-apply to the program of interest in the 

Charter College of Education at Cal State LA for admission consideration. In some instances, candidates 

may be referred to the CCOE Student Development Committee or Teacher Admission Committee as part 

of that consideration.    

 
 

 
 

   Printed Name 

 

 
  

   Signature  Date 

 

 

Reviewed by LAUTR-TI Project Leadership Team on  ________________________ 

       Date 

 

Repayment Requirement Initiated on   ___________________________         

                                                                Date 

 

___________________________________________  

University Auxiliary Services Representative Printed Name 

 

___________________________________________ ________________ 
  

University Auxiliary Services Representative Signature  Date 

 

 

 

 

 



 
 

 
 
 
 
 

LAUTR-TI Program Postponement Request 
 

For the purposes of this agreement, a program postponement entails not being enrolled in 
LAUTR-TI designated courses or activities over the period of at least one semester 
(Fall, Spring, or Summer) and up to three semesters (one of which is a summer semester).  If a 
candidate would not be enrolled at Cal State LA over the course of one semester and up to 
three semesters (one of which is a summer semester) an official university leave of absence 
would be required (and can be obtained from the CCOE Associate Dean’s Office).  A program 
postponement is not available before completing the process to be recommended for a 
California Teaching Credential.  LAUTR-TI residents must also be in good academic standing in 
order to be eligible for a postponement.    

  
I, ___________________________________________, am requesting an LAUTR-TI Program  
   (print name) 

Postponement for _______, _______ through ________, ________. I am scheduled to return  
                                     (term)     (year)                          (term)        (year)  

 for _______, _______.  I have attached a description of the extenuating circumstances   
            (term)            (year)  

along with official supporting documentation for this request.  
  
I understand that I must complete my entire MA program for the LAUTR-TI Project in order to 
fulfill my obligation agreed upon in the original contract signed at the beginning of the 
program.  If approved, I will immediately meet with my program advisor to develop a road map 
for the completion of this program. I understand that postponing completion of this program 
might result in having to complete other courses, not on the original program plan, and/or 
delaying my program completion even further, since the courses in this program are not 
offered every semester.  I also understand that failure to return from my Postponement as 
scheduled or to complete this program would result in entering into repayment of grant 
funds with the LAUTR-TI and University Auxiliary Services.    

  
 

 

 
 

 

 

 

 

 

   Printed Name 
 

 

 

 
 

 
 

  

   Signature             Date 

  
Reviewed by LAUTR-TI Project Leadership Team on _____________________ Approved/Denied ________________________ 

             Date 

 

Repayment Requirement Initiated on   ___________________________         

                                                                          Date 



 
 

LAUTR-TI District/Host School Roles, Expectations, and Responsibilities 
 

Districts and Host Schools are an important feature of the LAUTR-TI program. LAUTR-TI host 

schools have made a commitment to opening their doors and their practice to LAUTR-TI Residents. 

Using a medical residency model, LAUTR-TI draws on the knowledge that effective teachers hold, 

just as medical interns learn from consulting physicians. In this way, LAUTR-TI host schools serve 

as “teaching sites” where data is consistently used to drive decision-making with the focus on 

student achievement and experiences. In addition, LAUTR-TI host schools are characterized by 

their supportive environment and school culture where teachers and school leaders work diligently 

to implement School District curriculum and instruction initiatives, and instructional practice is 

shared through honest, thoughtful and data-driven discussions. By clustering cohorts of Residents 

at host schools, LAUTR-TI builds strong support networks for Residents, Mentors, School Leaders 

and Staff. Districts agree to support host schools and administrators in support of the following 

agreement:  

Host School Principals agree to: 

●  Support the Mentors and Residents in their collaborations. 

• Meet with the Program Director and Residency Director throughout the year to assess and 

refine the Mentor and Resident work at the host school. 

● Conduct a minimum of two formal observations for each Resident throughout the year. 

● Maintain consistent communication with Program Director and Residency Director. 

● Engage Residents and Mentors in the work of the school by providing regular opportunities 

to participate in team, grade level, or content meetings, classroom visits, professional 

development, etc. 

● Participate in program evaluation data collection activities, such as interviews and surveys, 

at the request of the LAUTR-TI Evaluation Team to provide LAUTR-TI with feedback about 

the program. 

● Facilitate program evaluation data collection activities by providing Mentors and Residents 

with adequate time and space to complete interviews and surveys by connecting the 

LAUTR-TI Evaluation Team with other individuals (such as BTSA providers and induction 

mentors) who will be asked to participate in data collection activities. 

● Host visitors and LAUTR-TI events as needed. 

 

   
___________________________________________________________              

Principal’s Name                                                                 

 

___________________________________________________________ __________________________________________________ 

Principal’s Signature      Date                                                                     

  

 

_______________________________________________________  ______________________________________________________ 

Program/Residency Director Name   District Representative 
 

Revised July 20, 2017



 
 

      LAUTR-TI District Conditions Vetting Rubric  
 

Conditions: 

1. District Leadership 

2. Social Justice 

3. Commitment to Professional Growth 

4. Community Engagement and Resources 

 

1 Condition 1: District Leadership - There is an organized framework for 

teaching, job opportunities, ability to forecast and plan for employment 

beyond one year. Commitment to data sharing, and participation in 

data collection. Provide professional development.  

                                                                                                                   1         2         3         4 

1 The District Leadership Team has a clear definition of college readiness 

and learning growth, the tools to measure progress, and articulates the 

vision of LAUTR-TI for the district schools and community. 

     

2 The District Leadership Team uses data to inform curriculum, instruction, 

and assessment and to assess school-wide needs and inform ongoing 

planning to support teachers and mentors in the residency program. 

     

3 District leaders engage stakeholders in a variety of key decision-making 

forums in the development of a district vision that aligns with LAUTR-TI. 

     

4 The District leadership has a documented track record of implementing 

major change initiatives. 

    



 
 

5 LAUTR-TI fits within the District’s strategic priorities and the School 
Board demonstrates support for the LAUTR-TI residency model. 

    

6 The District has overall financial health and the availability of funds to 

support the LAUTR-TI residency model.  Available funds can be 

repurposed to hire residents as teacher assistants. 

    

 

 

 

2 Condition 2: Social Justice - All the partners share a social justice mission 
and envision preparing teachers who are responsible for equity, excellence, 
and innovation in their classroom as well as for their entire school culture. 
 

                                                                                                                 1          2         3         4 

1 The District has an articulated support for our commitment to social 

justice through who is served, the programs offered, resources available, 

and the outcomes expected. 

    

2 The District has multiple campuses that can articulate and provide 

evidence of the District vision that is aligned to our vision of social justice. 

    

3 The District’s vision supports a social justice framework and is reflected 

in District documents, such as curriculum guides and websites.  The 

vision guides District support and school practices, as evidenced by 

decision-making, policy development, instructional strategies, strategic 

planning, inquiry about student outcomes, the allocation of the budget, 

and the culture and the organizational structures of the District. 

    



 
 

4 The District is committed to creating a strategic plan which outlines goals 

and action steps; prioritizing what the District should focus on to better 

carry out its vision for student achievement and social justice. 

    

5 All students, across race, ethnicity, class, gender, language and other 

groups, have equal access to high quality learning opportunities. The 

District supports the development of rigorous plans to address 

inequitable patterns of achievement and reviews the data to maintain 

attention to and further address inequities of opportunity and 

achievement gaps. 

    

6 Equity and data are embedded in District practices, programs, and belief 

systems. 

    

 

 

 

3 Condition 3:  Commitment to Professional Growth - Evidence of strong 
pedagogy, collaboration, PLCs, and systems are in place to evaluate 
and improve school climate and culture. Partners have developed 
systematic ways of setting professional learning goals for schools. 
There is a willingness to explore and implement innovative practices 
for program improvement. 

                                                                                                                  1         2        3         4 

1 The District supports rigorous expectations for student learning. 

Curriculum maps in all subjects are aligned to CA Common Core 

Standards.  They allow for the interests, needs and strengths for the range 

of learners on campuses.  They are accessible, developmentally and 

culturally appropriate, and require application of knowledge, creative 

    



 
 

approaches to problem-solving, and opportunities for STEM integration 

in and beyond the school. 

2 The District supports best practices for English Language Learners, 

Standard English Learners, and students with special needs. All students 

have access to core curriculum grade level standards, and instruction is 

differentiated to address the interests, needs, and strengths of learners. 

    

3 The District supports the creation of benchmark assessments, including 

quality performance assessments, rubrics, and grading systems to check 

for understanding, allow for self-assessment, motivate and guide students 

to their next learning steps, and provide actionable and meaningful 

feedback to students and teachers. 

    

4 The District has demonstrated progress and shown patterns of 

improvement (over 2-5 years) for all students and subgroups in student 

performance data, such as performance-based assessments, course 

completion, college going rates, graduation rates,15 and standardized test 

performance. 

    

5 The District has shown progress over time in student engagement data, 

such as promotion/retention, attendance, discipline, attrition, and 

mobility rates, for whole district averages and disaggregated student 

populations. 

    

  

 

 

 

 

 

 

 



 
 

 

 

4 Condition 4: Community Engagement and Resources 

                                                                                                                 1          2         3        4 

1 The District supports parent engagement and community involvement. 

Decision-making power is focused, meeting the needs of students and 

creating conditions that realize the school’s vision of student 

achievement. 

       

2 Schools identified by the District for LAUTR-TI are empowered to make 

decisions that support LAUTR-TI regarding staffing, budget, curriculum 

and assessment, professional development, governance, and scheduling. 

These decisions support the LAUTR-TI vision and commitment to 

support urban communities. 

    

3 The District supports redefining teachers' roles and responsibilities 
regarding mentor teachers and residents. Districts are committed to 
educator talent, recruitment, development, and retention of LAUTR-TI 
mentors and teachers. 

    

    

 

 

 

 

 

 

 

 

 

 



 
 

5  Condition 5:  Add if needed 

                                                                                                                    1        2        3         4 

1      

2        

3      

4      

 

 

 

 
 

 

 

 

 

 

 



 
 

 

Sacred Meeting Logs Fall 2017 
 

Learning Cycle Log 1 
 

This Report (documenting growth of the resident for the learning cycle) will be completed on Survey Monkey to allow access and 

transmission of data 

Weeks 1-2:  Building Respectful Relationships with Students (Please provide an assessment of the Resident at the end of the week) 

Primary TPE for this High Leverage Practice  

2-1. 
Respectful 
Community 
Culture 

Teacher establishes 
an autocratic learning 
environment and is 
random and 
inconsistent with the 
implementation of 
behavioral standards 
and norms. Teacher 
assumes students are 
not capable of making 
choices. Students are 
aware that punishment 
will result if teacher is 
inconvenienced or 
upset and many are 
apathetic about 
consequences. 
Students do not trust 
that teacher genuinely 
cares for their learning. 
Teacher addresses 
conflict only when it 
impacts classroom 
instruction.  

Teacher establishes an 
autocratic learning 
environment, develops 
fair and equitable 
behavioral standards 
and norms, but is 
inconsistent in 
implementing them. 
Teacher models 
respectful behavior but 
may be inconsistent 
with ensuring student 
interactions are 
respectful. Most 
students are aware that 
punishment will result if 
teacher is aware of 
inappropriate behavior 
and are covertly off 
task. Students rely 
heavily on teacher for 
conflict resolution.  

Teacher promotes student 
choice and responsibility by 
collaboratively developing 
behavioral standards and 
norms with students. Teacher 
ensures all teacher-student 
and student-student 
interactions are respectful 
and is consistent with 
implementing interventions. 
Most students are invested in 
maintaining a positive 
classroom environment.  
Teacher implements positive 
interventions and conflict 
resolution supports for 
individual students as 
needed. Teacher reflects on 
pedagogical practices that 
foster student empowerment 
and positive mindsets. 

Teacher integrates student choice 
and responsibility in the creation, 
monitoring, and maintaining of 
behavioral standards and norms. 
Teacher creates structures and 
expectations for students to 
maintain positive classroom 
interactions and implements 
positive interventions as needed. 
Teacher and students jointly reflect 
on classroom choices and culture to 
ensure student empowerment and 
positive mindsets are cultivated and 
supported in all interactions. 
Teacher educates students on the 
importance of and implementation 
of conflict resolution and restorative 
justices practices.  

Teacher integrates student choice and 
responsibility in the creation, 
monitoring, and maintaining of 
behavioral standards and norms. 
Students take ownership of 
maintaining positive classroom 
interactions and responsibly implement 
conflict resolution and restorative 
justice practices with teacher-created 
structures and norms. Teachers 
provide students opportunities to 
reflect on teacher practices and 
student experiences to ensure student-
led student accountability, responsible 
student empowerment, and the 
cultivation of positive mindset within 
the classroom and the larger 
community.  

 

Secondary TPE(s) 



 
 

2-6.  
Classroom 
Climate 

Teacher assumes 
students know 
acceptable behavioral 
standards for the 
classroom and does 
not clearly establish or 
articulate routines and 
procedures. Most 
students assume a 
quiet, passive role as 
acceptable behavior. 
Teacher does not 
recognize, address, 
nor redirect disruptions 
to student learning. 
When challenged with 
overt and repeated 
misbehavior from 
student(s), teacher 
removes student from 
classroom, refers 
student to school 
leadership, and/or 
reaches out to families 
for support without a 
clear ladder of 
consequences.   

Teacher establishes 
and articulates routines 
and procedures but 
does not consistently 
enforce them during 
instruction. Teacher is 
inconsistent with 
recognizing, 
addressing, or 
redirecting disruptions 
to student learning or 
redirections are 
inefficient and/or 
ineffective. Teacher 
attempts to recognize 
and promote positive 
student behavior and 
most students are 
aware of and are 
invested in established 
norms, routines, and 
procedures, assuming 
a quiet, passive role. 
Teacher reaches out to 
families to share 
positive and/or 
unproductive behavior 
for a subset of students 
and consults 
colleagues and school 
leadership to establish 
behavioral intervention 
plans as needed. 

Teacher establishes and 
articulates routines and 
procedures consistently and 
enforces them during 
instruction, recognizing, 
addressing, and efficiently 
redirecting disruptions to 
student learning. Teacher 
recognizes and promotes 
positive student behavior 
from all students. Students 
are aware of and invested in 
established norms, routines,, 
and procedures, self-
correcting their behavior or 
responding to minimally 
invasive corrections. Teacher 
regularly reaches out to most 
families to communicate 
positive behavioral progress 
and jointly create and monitor 
interventions for specific 
students.  

Teacher facilitates and guides 
students in maintaining, monitoring, 
and adjusting routines and 
procedures for positive classroom 
behavior and for student to student 
and student to teacher interactions. 
Teacher provides students 
increasing opportunities 
communicate classroom routines, 
procedures, and norms to students 
and families and responsibly and 
appropriately address and redirect 
disruptions to student learning. 
Classroom climate integrates school 
standards and culturally relevant 
norms.  Teachers, families, and 
students jointly create and monitor 
interventions for specific students.  

Teacher and students collaboratively 
develop, monitor, maintain, and adjust 
routines and procedures for positive 
classroom behavior and for student to 
student and student to teacher 
interactions. Social contracts, 
behavioral expectations, and 
consequences demonstrate student 
ownership and voice. Students 
consistently take responsibility of 
communicating classroom routines, 
procedures, and norms to students 
and families and appropriately 
redirecting disruptions to student 
learning with the support of the 
teacher. Classroom climate integrates 
school standards and culturally 
relevant norms. Teachers guide 
students and families to create and 
monitor behavioral interventions as 
needed for and beyond the classroom.  

 

4-1.  
Curriculum 
Design 

Short term planning is 
not aligned with long 
term plans and/or 
relevant content 
standards or long term 
plan does not exist. 
Assessment 
opportunities are 
mostly summative. 
Individual student 
learning needs related 
to language and skill 
ability are not 
accounted for in long 
term nor short term 

Short term planning is 
aligned with long-term 
plans and/or relevant 
content standards. 
Assessment 
opportunities are 
formative and 
summative. Individual 
student learning needs 
related to language 
and skill ability are 
accounted for in long 
term planning but not 
reflected in lesson 
plans. Design of 

Long term planning guides 
the sequencing and planning 
of short-term units of study. 
Ongoing, varied assessments 
are intentionally planned in 
short-term and long-term 
units of study to collect and 
analyze data on student 
needs and ensure student 
progress towards content- 
and standards-related 
learning goals. Instructional 
planning is culturally relevant 
for most students and 
addresses individual student 

Long term planning guides the 
sequencing and planning of short-
term units of study. Ongoing, varied 
assessments are intentionally 
planned in short-term and long-term 
units of study to collect and analyze 
data on student needs and ensure 
student progress towards content- 
and standards-related learning 
goals. Instructional planning is 
culturally relevant for all students. 
Short- term and long-term planning 
address individual student learning 
needs, including language 
proficiency and/or current student 

Long term planning guides the 
sequencing and planning of short-term 
units of study. Ongoing, varied 
assessments are intentionally planned 
in short-term and long-term units of 
study to collect and analyze data on 
student needs and ensure student 
progress towards content- and 
standards-related learning goals. The 
design of the instructional planning 
anticipates and deliberately remains 
flexible in systematically incorporating 
shifting individual student needs 
related to language proficiency, 
cultural background, and current 



 
 

planning. Design of 
curriculum promotes a 
teacher-centered 
classroom culture, is 
relevant to most 
students' prior 
experiences and 
cultural background, 
and may/may not be 
developmentally 
appropriate for 
students.  

curriculum promotes a 
teacher-centered 
classroom culture with 
structured teacher-
facilitated opportunities 
for students to 
contribute and interact 
and is relevant to most 
students' prior 
experiences, cultural 
background, and 
developmental needs.  

learning needs, including 
language proficiency and/or 
current student performance, 
as applicable. Design of 
curriculum promotes a 
student-centered classroom 
culture with structures 
allowing students to formally 
and informally contribute, 
collaborate, and reflect on 
learning. Curriculum is 
relevant to all students' prior 
experiences, cultural 
background, and 
developmental needs, 
specifically addressing 
individual student needs.  

performance, and articulate short- 
and long-term benchmarks for 
progress.  Design of curriculum 
promotes a student-centered 
classroom culture with teacher 
guiding students to share 
responsibilities of planning, 
instruction, and assessment. 
Structures established are 
dependent on student contributions, 
collaboration, and reflection on the 
learning process. Curriculum is 
relevant to all students' prior 
experiences, cultural background, 
and developmental needs, 
specifically addressing individual 
student needs. 

student performance, while remaining 
relevant and aligned with content 
standards and curriculum. Short-term 
benchmarks are planned as a shared 
responsibility between teacher and 
students.  Design of curriculum 
promotes teacher and students 
sharing responsibilities of planning, 
instruction, and assessment. 
Structures established are dependent 
on student contributions, collaboration, 
and reflection on the learning process 
and family engagement. Curriculum is 
relevant to all students' prior 
experiences, cultural background, and 
developmental needs, specifically 
addressing individual student needs. 

 

Evidence (Describe the practices the resident engaged in that justify each descriptor in the rubric) 

Primary TPE for this High Leverage Practice  

2-1. 
Respectful 
Community 
Culture 

     

 

Secondary TPE(s) 

2-6.  
Classroom 
Climate 

     

 

4-1.  
Curriculum 
Design 

     

 

Overarching Content Covered Sublevel Content Being Covered 

  



 
 

 

 

 

Standards Covered  

NGSS CCSM 

  

 

 

Co-Teaching Models Used (select models used during the week) 

o One Teach – One Observe 
o One Teach – One Assist 
o Supplemental Teaching  
o Station Teaching 
o Parallel Teaching  
o Differentiated Teaching 
o Team Teaching 

 

Professionalism Standard covered  

TPE 6-4. Demonstrate how and when to involve other adults and to communicate effectively with peers and colleagues, families, 

and members of the larger school community to support teacher and student learning. 

 

Special Education Competencies Extensions 

  

 



 
 

 

 

Other High Leverage Practices covered (Select all that apply) 

o Building respectful relationships with students 
o Learning about students’ cultural, religious, family, intellectual, and personal experiences and resources for use in instruction 
o Talking about a student with parents or other caregivers 
o Implementing organizational routines 
o Specifying and reinforcing productive student behavior 
o Implementing norms and routines for classroom discourse and work 
o Setting long- and short-term learning goals for students 
o Checking student understanding during and at the conclusion of lessons 
o Leading a group discussion 
o Eliciting and interpreting individual students’ thinking 
o Diagnosing particular common patterns of student thinking and development in a subject-matter domain 
o Designing single lessons and sequences of lessons 
o Explaining and modeling content, practices, and strategies 
o Setting up and managing small group work 
o Selecting and designing formal assessments of student learning 
o Interpreting the results of student work, including routine assignments, quizzes, tests, projects, and standardized 

assessments 
o Coordinating and adjusting instruction during a lesson 
o Analyzing instruction for the purpose of improving it 
o Providing oral and written feedback to students 

 

 

 

  



 
 

Reflection  

What is going well? 

Refer to High Leverage Practice and the Teaching Standard(s) above and list one example that supports what is going well? 

 

What was/is a challenge? 

Refer to Teaching Standard(s) above and list one example why it is a challenge? Is it a new challenge or ongoing? 

 

 

How and when might you take your learning from cycle and apply it towards the development of your students:  

Provide two specific learnings and subsequent application for 

the RT   

List two ways in which the MT will continue to support the RT 

  

 

 

  



 
 

Learning Cycle Log 2 
 

This Report (documenting growth of the resident for the learning cycle) will be completed on Survey Monkey to allow access and 

transmission of data 

Weeks 3-6:  Implementing organizational norms and routines for classroom discourse and work  

Primary TPE for this High Leverage Practice  

2-6.  

Classroom 

Climate 

 Teacher assumes 
students know 
acceptable behavioral 
standards for the 
classroom and does 
not clearly establish or 
articulate routines and 
procedures. Most 
students assume a 
quiet, passive role as 
acceptable behavior. 
Teacher does not 
recognize, address, 
nor redirect disruptions 
to student learning. 
When challenged with 
overt and repeated 
misbehavior from 
student(s), teacher 
removes student from 
classroom, refers 
student to school 
leadership, and/or 
reaches out to families 
for support without a 
clear ladder of 
consequences.  

Teacher establishes 

and articulates routines 

and procedures but 

does not consistently 

enforce them during 

instruction. Teacher is 

inconsistent with 

recognizing, 

addressing, or 

redirecting disruptions 

to student learning or 

redirections are 

inefficient and/or 

ineffective. Teacher 

attempts to recognize 

and promote positive 

student behavior and 

most students are 

aware of and are 

invested in established 

norms, routines, and 

procedures, assuming 

a quiet, passive role. 

Teacher reaches out to 

families to share 

positive and/or 

unproductive behavior 

for a subset of students 

and consults 

Teacher establishes and 

articulates routines and 

procedures consistently and 

enforces them during 

instruction, recognizing, 

addressing, and efficiently 

redirecting disruptions to 

student learning. Teacher 

recognizes and promotes 

positive student behavior 

from all students. Students 

are aware of and invested in 

established norms, routines, 

and procedures, self-

correcting their behavior or 

responding to minimally 

invasive corrections. Teacher 

regularly reaches out to most 

families to communicate 

positive behavioral progress 

and jointly create and monitor 

interventions for specific 

students.  

Teacher facilitates and guides 

students in maintaining, monitoring, 

and adjusting routines and 

procedures for positive classroom 

behavior and for student to student 

and student to teacher interactions. 

Teacher provides students 

increasing opportunities 

communicate classroom routines, 

procedures, and norms to students 

and families and responsibly and 

appropriately address and redirect 

disruptions to student learning. 

Classroom climate integrates school 

standards and culturally relevant 

norms.  Teachers, families, and 

students jointly create and monitor 

interventions for specific students 

Teacher and students collaboratively 

develop, monitor, maintain, and adjust 

routines and procedures for positive 

classroom behavior and for student to 

student and student to teacher 

interactions. Social contracts, 

behavioral expectations, and 

consequences demonstrate student 

ownership and voice. Students 

consistently take responsibility of 

communicating classroom routines, 

procedures, and norms to students 

and families and appropriately 

redirecting disruptions to student 

learning with the support of the 

teacher. Classroom climate integrates 

school standards and culturally 

relevant norms. Teachers guide 

students and families to create and 

monitor behavioral interventions as 

needed for and beyond the classroom.   



 
 

colleagues and school 

leadership to establish 

behavioral intervention 

plans as needed.  

 

4-7. Student 
Engagement  

Teacher plans 
instruction that 
requires only minimal 
thinking and 
participation of 
students. The content, 
delivery, and/or pacing 
of the lesson 
contributes to 
significant time when 
student is a passive 
recipient, merely 
compliant, or 
unengaged. .   
  
  
  

The learning tasks and 
activities are aligned 
with the instructional 
outcomes and are 
designed to promote 
active student thinking. 
Teacher scaffolds 
engagement with 
challenging content 
sporadically. Content 
and delivery engages 
and meets the needs of 
most students limited 
times during the lesson.   

Teacher plans instructional 
strategies that are aligned to 
learning goals and aligned to 
needs of most students. 
Most students are 
intellectually engaged and 
participate in challenging 
content, with teacher 
scaffolding to support that 
engagement. Tasks invite 
students to participate and 
make their thinking visible. 
The pacing of the lesson is 
appropriate in allowing most 
students inclusion and 
consistent intellectual 
stimulation.   

Teacher plans instruction that 
promotes a range of communication 
strategies and activity modes 
between teacher and student and 
among students that encourage 
student participation in learning. 
Student engagement organically 
allows the pacing of the lesson to be 
intellectually engaging, empowering 
students to recognize and advocate 
for their own needs through inclusive 
and varied communication strategies 
and activities. Instructional goals and 
activities are designed to meet the 
learning needs of all students.   
  

Based on in depth analysis of 
individual student needs, lesson 
plan anticipates and plans for a 
variety of instructional strategies 
that allow students to recognize 
their own needs, construct their own 
adaptations, and develop their own 
interventions through inclusive and 
varied communication strategies 
and activity modes co-constructed 
by teacher and students and among 
students that encourage student 
empowerment and agency in 
learning.   

 

Secondary TPE(s) 

2-1. 

Respectful 

Community 

Culture  

Teacher establishes an 

autocratic learning 

environment and is 

random and 

inconsistent with the 

implementation of 

behavioral standards 

and norms. Teacher 

assumes students are 

not capable of making 

choices. Students are 

aware that punishment 

will result if teacher is 

inconvenienced or 

upset and many are 

apathetic about 

Teacher establishes an 

autocratic learning 

environment, develops 

fair and equitable 

behavioral standards 

and norms, but is 

inconsistent in 

implementing them. 

Teacher models 

respectful behavior but 

may be inconsistent 

with ensuring student 

interactions are 

respectful. Most 

students are aware that 

punishment will result if 

Teacher promotes student 

choice and responsibility by 

collaboratively developing 

behavioral standards and 

norms with students. 

Teacher ensures all 

teacher-student and 

student-student interactions 

are respectful and is 

consistent with 

implementing interventions. 

Most students are invested 

in maintaining a positive 

classroom environment.  

Teacher implements 

positive interventions and 

Teacher integrates student choice 

and responsibility in the creation, 

monitoring, and maintenance of 

behavioral standards and norms. 

Teacher creates structures and 

expectations for students to maintain 

positive classroom interactions and 

implements positive interventions as 

needed. Teacher and students jointly 

reflect on classroom choices and 

culture to ensure student 

empowerment and positive mindsets 

are cultivated and supported in all 

interactions. Teacher educates 

students on the importance of and 

Teacher integrates student choice 

and responsibility in the creation, 

monitoring, and maintaining of 

behavioral standards and norms. 

Students take ownership of 

maintaining positive classroom 

interactions and responsibly 

implement conflict resolution and 

restorative justice practices with 

teacher-created structures and 

norms. Teachers provide students 

opportunities to reflect on teacher 

practices and student experiences 

to ensure student-led student 

accountability, responsible student 

empowerment, and the cultivation 



 
 

consequences. 

Students do not trust 

that teacher genuinely 

cares for their learning. 

Teacher addresses 

conflict only when it 

impacts classroom 

instruction.   

teacher is aware of 

inappropriate behavior 

and are covertly off 

task. Students rely 

heavily on teacher for 

conflict resolution.   

conflict resolution supports 

for individual students as 

needed. Teacher reflects on 

pedagogical practices that 

foster student empowerment 

and positive mindsets.  

implementation of conflict resolution 

and restorative justices practices.   

of positive mindset within the 

classroom and the larger 

community.   

 

 

5-3. Student 

Meta-

Cognition  

Teacher provides 

feedback that is vague, 

judgmental, or focused 

primarily on areas of 

growth, without offering 

insight on how to 

improve. Teacher may 

or may not facilitate 

structured opportunities 

for students to self-

reflect on progress 

towards learning goals. 

Most students do not 

know how to apply 

feedback or are not 

invested in revising or 

reframing their work 

based on feedback.   

Teacher provides 

students ongoing 

concrete feedback. 

Feedback 

encompasses all areas 

of growth and 

recognizes positive 

attributes in learning 

progress or products, 

due to which some 

feedback is not 

actionable or concrete. 

Teacher provides 

students opportunities 

to self-assess learning 

process and products 

and reflect on 

feedback but may not 

provide adequate 

guidance to ensure 

authentic student 

investment, 

understanding, and/or 

revisions to work.   

Teacher provides students 

concrete, actionable 

feedback orally and in 

written. Most feedback is 

goal-oriented, rubric-driven, 

and recognizes both areas of 

strength and areas for 

growth. Students regularly 

have teacher-facilitated 

opportunities to self-assess 

learning process and 

products with rubric criteria 

and reflect on teacher 

generated feedback to revise 

and reframe their work. 

Teacher ensures student 

revisions reflect an authentic 

application of feedback. 

Teacher intentionally collects 

data to highlight parallels 

between student effort and 

investment and work process 

and product in an effort to 

foster self-efficacy.   

Teacher guides students in 

generating and applying concrete, 

actionable feedback orally and 

written. Teachers and students share 

responsibility of providing rubric and 

goal-driven feedback, equally 

recognizing areas of strength, areas 

for further enrichment, and areas for 

growth. Students and teachers share 

responsibility of ensuring student 

generated feedback is concrete and 

applicable and student revisions 

reflect an authentic application of 

feedback. Teacher guides students to 

analyze data and highlight parallels 

between effort and investment and 

work process/product, fostering self-

efficacy.   

Curriculum embeds generation, 

reflection, and application of 

concrete, action oriented feedback 

as a shared responsibility of 

teacher and student. Students 

authentically recognize and 

engage in self-assessment and 

reflection processes as a part of 

the learning process, both with and 

without teacher-facilitation. 

Teacher provides opportunities for 

students to adapt self-assessment 

and reflection practices to revise 

and reframe processes and 

products as they apply to 

instruction and student 

experiences beyond the 

classroom. Teacher and students 

collaboratively ensure feedback 

promotes self-awareness and self-

efficacy by highlighting investment 

and effort as an indicator in 

reflecting on work process and 

products.   

  

 



 
 

Evidence (Describe the practices the resident engaged in that justify each descriptor in the rubric) 

Primary TPE for this High Leverage Practice  

2-6.  

Classroom 

Climate 

     

 

4-7. Student 
Engagement  

     

 

Secondary TPE(s) 

2-1. 

Respectful 

Community 

Culture  

     

 

5-3. Student 

Meta-

Cognition  

     

 

 

Overarching Content Covered Sublevel Content Being Covered 

  

 

 

 

 



 
 

Standards Covered  

NGSS CCSM 

  

 

 

Co-Teaching Models Used (select models used during the week) 

o One Teach – One Observe 
o One Teach – One Assist 
o Supplemental Teaching  
o Station Teaching 
o Parallel Teaching  
o Differentiated Teaching 
o Team Teaching 

 

Professionalism Standard covered  

TPE 6-5.   

Demonstrate professional responsibility for all aspects of student learning and classroom management, including responsibility for the 

learning outcomes of all students, along with appropriate concerns and policies regarding the privacy, health, and safety of students and 

families. Beginning teachers conduct themselves with integrity and model ethical conduct for themselves and others.  

 

 

Special Education Competencies Extensions 

  

 

  



 
 

Other High Leverage Practices covered (Select all that apply) 

o Building respectful relationships with students 
o Learning about students’ cultural, religious, family, intellectual, and personal experiences and resources for use in instruction 
o Talking about a student with parents or other caregivers 
o Implementing organizational routines 
o Specifying and reinforcing productive student behavior 
o Implementing norms and routines for classroom discourse and work 
o Setting long- and short-term learning goals for students 
o Checking student understanding during and at the conclusion of lessons 
o Leading a group discussion 
o Eliciting and interpreting individual students’ thinking 
o Diagnosing particular common patterns of student thinking and development in a subject-matter domain 
o Designing single lessons and sequences of lessons 
o Explaining and modeling content, practices, and strategies 
o Setting up and managing small group work 
o Selecting and designing formal assessments of student learning 
o Interpreting the results of student work, including routine assignments, quizzes, tests, projects, and standardized 

assessments 
o Coordinating and adjusting instruction during a lesson 
o Analyzing instruction for the purpose of improving it 
o Providing oral and written feedback to students 

 

 

 

  



 
 

Reflection  

What is going well? 

Refer to High Leverage Practice and the Teaching Standard(s) above and list one example that supports what is going well? 

 

What was/is a challenge? 

Refer to Teaching Standard(s) above and list one example why it is a challenge? Is it a new challenge or ongoing? 

 

 

How and when might you take your learning from cycle and apply it towards the development of your students:  

Provide two specific learnings and subsequent application for 

the RT   

List two ways in which the MT will continue to support the RT 

  

 

 

  



 
 

Learning Cycle Log 3 
 

This Report (documenting growth of the resident for the learning cycle) will be completed on Survey Monkey to allow access and 

transmission of data 

Weeks 7-8:  Explaining and Modeling Content, Practice, and Strategies 

Primary TPE for this High Leverage Practice  

Primary TPE 

3-4. Pedagogical 

Representation 

of Content  

Teacher’s instruction in 

its approach is unvaried 

in its approach to 

delivering curriculum and 

assessing all students.   

With no or minimal input from 

school educators, teacher 

ineffectively attempts to use 

instructional strategies and 

technology to make subject 

matter accessible to students. 

Students experience the 

curriculum through limited use 

of resources and 

representations.  

With some input from school 

educators, teacher uses 

available instructional 

materials, resources, and 

technologies to make 

subject matter accessible to 

students. Students 

experience the curriculum 

through limited use of 

resources and 

representations.   

Both individually and in 

collaboration with school 

educators, teacher selects, 

adapts, and utilizes appropriate 

instructional materials, resources, 

and technologies for concept and 

skill development of subject 

matter. Students’ access to the 

content is varied, diverse, and 

meets the needs of all students.   

Both individually and with 

extensive collaboration and 

consultation with school 

educators AND the larger 

school community, teacher 

engages students to co-

construct a plan for effect 

subject matter instruction 

using a variety of means to 

represent content and 

identify and adapt 

resources, technologies, 

and standards-aligned 

instructional material.  

 

Secondary TPE(s) 

1-8. Remediation 

and Enrichment 

Opportunities   

Teacher does not 

monitor mastery of 

content/skills of 

students while 

teaching.   

Teacher monitors mastery of 

content/skills of most students 

but does not adjust instruction 

while teaching.    

Teacher monitors mastery of 

content/skills of most students 

and adjusts lesson while 

teaching to engage students 

in learning. Teacher provides 

remediation and enrichment to 

subsets of students based on 

student learning outcomes 

while teaching.  

Teacher actively monitors 

mastery of content/skills of all 

students and adjusts lesson 

while teaching to engage all 

students in learning. Teacher 

incorporates the use of self-

paced learning modules and/or 

provides remediation and 

enrichment to subsets of 

All students engage in 

self-paced, varied learning 

modules that provide 

remediation and 

enrichment based on 

student mastery of 

content/skills. Teacher 

facilitates the design and 

flow of learning modules 



 
 

students based on student 

learning outcomes while 

teaching.   

to ensure student 

engagement and mastery.   

 

3-7. Digital Literacy  Teacher uses 

technology as a 

resource to aid in 

student learning without 

creating or 

communicating 

procedures and/or 

protocols for safe and 

productive use of 

technology. Teacher 

sets internet security 

settings but may be 

inconsistent in 

monitoring or 

maintaining them. 

Technology may/may 

not meet needs or 

engage most students.   

Teacher incorporates digital 

connectivity into curriculum 

after establishing and 

communicating procedures 

and protocols to ensure safe 

and productive use of 

technology. Most students 

value digital connectivity by 

remaining engaged, but some 

may inappropriately multi-task 

in a covert manner. Teacher 

reflects on effectiveness and 

efficiency of the use of 

technology to determine 

whether to use a particular 

resource in the future, usually 

determined by engagement 

and work products from most 

students.    

Teacher promotes digital 

literacy and connectivity using 

a prescribed set of resources. 

Teacher demonstrates the 

importance of digital 

citizenship, including 

respecting copyright law, and 

actively communicates, 

monitors, and maintains 

internet security procedures 

and protocols in classroom 

instruction. Teacher regularly 

reflects on the effectiveness 

and efficiency of the use of 

technology on student 

learning and engagement and 

makes adjustments as 

needed to ensure all students 

are learning and engaged.   

Teacher systematically and 

regularly integrates digital literacy 

and technological connectivity. 

Students and teachers 

collaboratively explore 

opportunities to be global 

authors, critical thinkers and 

problem solvers. Teachers model 

and educate students on digital 

citizenship, including copyright 

law and on  internet security 

protocols and procedures to 

ensure productive and safe 

learning environments for 

themselves, their peers, and their 

community. Teachers solicit 

student feedback on 

effectiveness and efficiency of 

the use of technology on 

engagement and learning and 

make adjustments as needed.   

Curriculum fluidly 

integrates and relies on 

digitally connected 

students, teachers, and 

families, supporting 

learning and providing 

enhanced opportunities 

for everyone to be global 

authors, critical thinkers, 

problem solvers, and 

multi-taskers. Teacher 

and students regularly 

reflect on the effects of 

the use of technology on 

learning process and 

make adjustments as 

needed. Teachers and 

students model and 

practice digital 

citizenship, including 

copyright law, within and 

beyond the classroom. 

Students learn and 

monitor internet security 

protocols and 

procedures, adjusting 

settings responsibly to 

ensure productive 

learning environments 

and safe social 

interactions for 

themselves and their 

community.  



 
 

Evidence (Describe the practices the resident engaged in that justify each descriptor in the rubric) 

Primary TPE for this High Leverage Practice  

3-4. 

Pedagogical 

Representatio

n of Content  

     

 

Secondary TPE(s) 

1-8. 

Remediation 

and 

Enrichment 

Opportunities  

     

 

3-7. Digital 

Literacy 

     

 

Overarching Content Covered Sublevel Content Being Covered 

  

 

 

Standards Covered  

NGSS CCSM 

  

 

 



 
 

Co-Teaching Models Used (select models used during the week) 

o One Teach – One Observe 
o One Teach – One Assist 
o Supplemental Teaching  
o Station Teaching 
o Parallel Teaching  
o Differentiated Teaching 
o Team Teaching 

 

Professionalism Standard covered  

TPE 6-1  

Reflect on their own teaching practice and level of subject matter and pedagogical knowledge to plan and implement instruction that can 

improve student learning.   

  

TPE 6-5  

Demonstrate professional responsibility for all aspects of student learning and classroom management, including responsibility for the 

learning outcomes of all students, along with appropriate concerns and policies regarding the privacy, health, and safety of students and 

families. Beginning teachers conduct themselves with integrity and model ethical conduct for themselves and others. 

 

 

 

Special Education Competencies Extensions 

Demonstrating evidence-based practices specifically tailored to 

needs of students with disabilities. 

 

 

 



 
 

Other High Leverage Practices covered (Select all that apply) 

o Building respectful relationships with students 
o Learning about students’ cultural, religious, family, intellectual, and personal experiences and resources for use in instruction 
o Talking about a student with parents or other caregivers 
o Implementing organizational routines 
o Specifying and reinforcing productive student behavior 
o Implementing norms and routines for classroom discourse and work 
o Setting long- and short-term learning goals for students 
o Checking student understanding during and at the conclusion of lessons 
o Leading a group discussion 
o Eliciting and interpreting individual students’ thinking 
o Diagnosing particular common patterns of student thinking and development in a subject-matter domain 
o Designing single lessons and sequences of lessons 
o Explaining and modeling content, practices, and strategies 
o Setting up and managing small group work 
o Selecting and designing formal assessments of student learning 
o Interpreting the results of student work, including routine assignments, quizzes, tests, projects, and standardized 

assessments 
o Coordinating and adjusting instruction during a lesson 
o Analyzing instruction for the purpose of improving it 
o Providing oral and written feedback to students 

 

 

 

  



 
 

Reflection  

What is going well? 

Refer to High Leverage Practice and the Teaching Standard(s) above and list one example that supports what is going well? 

 

What was/is a challenge? 

Refer to Teaching Standard(s) above and list one example why it is a challenge? Is it a new challenge or ongoing? 

 

 

How and when might you take your learning from cycle and apply it towards the development of your students:  

Provide two specific learnings and subsequent application for 

the RT   

List two ways in which the MT will continue to support the RT 

  

 

 

  



 
 

Learning Cycle Log 4 
 

This Report (documenting growth of the resident for the learning cycle) will be completed on Survey Monkey to allow access and 

transmission of data 

Weeks 9-10:  Setting Up and Managing Small Group Work  

Primary TPE for this High Leverage Practice  

 

3-6. Student Learning 

Needs  

Curricular organization 

does not effectively 

promote subject matter 

knowledge for all students. 

Objectives do not include 

language acquisition goals 

or skill acquisition goals for 

students. Teacher plans 

accommodations for 

curriculum without 

consulting specific learning 

needs and/or planned 

accommodations promote 

a restrictive learning 

environment. Students 

experience lessons and 

materials as disconnected 

from previous lessons.   

Teacher attempts to adapt 

and organize curriculum to 

support language and skill 

acquisition goals for all 

students, including ELLs, 

standard English learners, 

students with disabilities, 

and students with other 

learning needs.. Teacher 

provides assistive 

resources (dictionaries, 

graphic organizers) for 

students without ensuring 

students understand how 

to fully utilize those 

resources as learning aids. 

Students are unaware of 

specific language or skill 

related learning goals or 

adaptations teacher has 

planned or are unable to 

utilize those adaptations. 

Students experience 

lessons and learning 

materials as disconnected 

from previous lessons.    

Teacher consults and 

adapts state and district 

curricula to organize units 

of study to effectively meet 

the learning needs of the 

full range of English 

learners, Standard English 

learners, students with 

disabilities, and students 

with other learning needs 

(including gifted students) 

in the classroom. Teacher 

plans, organizes, and 

communicates learning 

goals including subject 

matter, language, and skill 

acquisition goals as 

connected to previous 

lesson goals. Students are 

aware of learning goals 

and adaptations teacher 

has planned and are able 

to utilize most adaptations 

effectively.  Most 

adaptations and goals 

allow for full student 

Teacher consults and 

adapts state and district 

curricula to organize units 

of study to effectively meet 

the learning needs of the 

full range of all classroom 

students, including  English 

learners, Standard English 

learners, students with 

disabilities, and students 

with other learning needs 

(including gifted students) 

in the classroom. Teacher 

provides a variety of 

accommodations and 

adjustments to curriculum 

and guides students to 

self-select while 

considering their specific 

academic, language, or 

skill based learning needs. 

Teachers include students 

in the process of 

determining and adjusting 

learning needs according 

to student progress.     

Teacher consults and 

adapts state and district 

curricula to organize units 

of study to effectively meet 

the learning needs of the 

full range of English 

learners, Standard English 

learners, students with 

disabilities, and students 

with other learning needs 

(including gifted students) 

in the classroom. Students 

are able to self-select from 

a variety of teacher 

planned adaptations and 

adjustments to curriculum 

to reach learning goals and 

are able to self-reflect on 

their learning process as 

viewed from their specific 

academic, language, 

and/or skill based learning 

needs. Teachers 

incorporate student 

reflections and 

performance to reflect on 

effectiveness of curriculum, 



 
 

inclusion in the classroom 

setting.   

adjusting curriculum as 

needed for subsets of 

students. Students, 

families, and teachers 

collaboratively reflect on 

student learning needs and 

adjust according to student 

progress.   

  

 

Secondary TPE 

4-5. Student Advocacy in 

Learning  
Curricular design does not 

consider student input in 

the development and 

monitoring of learning 

goals. Students participate 

in adjustments and 

adaptations without an 

understanding of how 

learning aids meet their 

specific needs. Students 

may/may not be aware of 

specifics in transition plans 

(e.g., IEP, IFSP, ITP, and 

504 plans).   

Curricular design allows for 

opportunities to 

communicate individual 

learning needs but does 

not promote a deep 

student understanding of 

how to engage with and 

apply adjustments and 

adaptations as learning 

aids. Teachers assume 

primary role in monitoring 

progress towards goals, 

sharing outcomes with 

students periodically. 

Transition plans (e.g., IEP, 

IFSP, ITP, and 504 plans) 

are created by teacher and 

specialists and 

communicated to 

families/students.  

Curricular design promotes 

opportunities for students 

to deeply understand and 

fluently engage in 

adjustments and 

adaptations to meet 

individual learning needs. 

Curriculum promotes 

student understanding of 

learning needs and 

progress to be able to 

successfully participate in 

transition plans (e.g., IEP, 

IFSP, ITP, and 504 plans). 

Transition plans are 

developed by specialist 

and teacher, with some 

input from family and/or 

student.  

Curricular design embeds 

student choice in selecting 

adaptations and 

adjustments to monitor 

needs and reflect on 

progress towards short- 

and long- term learning 

goals. Curriculum 

promotes student 

understanding of needs 

and progress to be able to 

successfully participate in 

transition plans  (e.g., IEP, 

IFSP, ITP, and 504 plans). 

Transition plans are 

developed with student 

and family input.   

Curricular design embeds 

student ownership in 

establishing short- and 

long-term learning goals 

and choice in selecting 

adaptations and 

adjustments to meet 

individual learning needs. 

Curriculum promotes 

student and family 

advocacy in learning, 

guiding students to 

successfully contribute to 

transition plans (e.g., IEP, 

IFSP, ITP, and 504 plans). 

Transition plans are 

developed jointly by 

specialists, teacher, 

student, and family.   

 

 

  



 
 

Evidence (Describe the practices the resident engaged in that justify each descriptor in the rubric) 

Primary TPE for this High Leverage Practice  

3-6. Student 

Learning 

Needs 

     

 

Secondary TPE(s) 

4-5. Student 

Advocacy in 

Learning   

     

 

Overarching Content Covered Sublevel Content Being Covered 

  

 

 

Standards Covered  

NGSS CCSM 

  

 

 

 

 

 

 



 
 

Co-Teaching Models Used (select models used during the week) 

o One Teach – One Observe 
o One Teach – One Assist 
o Supplemental Teaching  
o Station Teaching 
o Parallel Teaching  
o Differentiated Teaching 
o Team Teaching 

 

 

Professionalism Standard covered  

TPE 6-5  

Demonstrate professional responsibility for all aspects of student learning and classroom management, including responsibility for the 

learning outcomes of all students, along with appropriate concerns and policies regarding the privacy, health, and safety of students and 

families. Beginning teachers conduct themselves with integrity and model ethical conduct for themselves and others.  

 

 

 

Special Education Competencies Extensions 

  

 

 

 

  



 
 

Other High Leverage Practices covered (Select all that apply) 

o Building respectful relationships with students 
o Learning about students’ cultural, religious, family, intellectual, and personal experiences and resources for use in instruction 
o Talking about a student with parents or other caregivers 
o Implementing organizational routines 
o Specifying and reinforcing productive student behavior 
o Implementing norms and routines for classroom discourse and work 
o Setting long- and short-term learning goals for students 
o Checking student understanding during and at the conclusion of lessons 
o Leading a group discussion 
o Eliciting and interpreting individual students’ thinking 
o Diagnosing particular common patterns of student thinking and development in a subject-matter domain 
o Designing single lessons and sequences of lessons 
o Explaining and modeling content, practices, and strategies 
o Setting up and managing small group work 
o Selecting and designing formal assessments of student learning 
o Interpreting the results of student work, including routine assignments, quizzes, tests, projects, and standardized 

assessments 
o Coordinating and adjusting instruction during a lesson 
o Analyzing instruction for the purpose of improving it 
o Providing oral and written feedback to students 

 

 

 

  



 
 

Reflection  

What is going well? 

Refer to High Leverage Practice and the Teaching Standard(s) above and list one example that supports what is going well? 

 

What was/is a challenge? 

Refer to Teaching Standard(s) above and list one example why it is a challenge? Is it a new challenge or ongoing? 

 

 

How and when might you take your learning from cycle and apply it towards the development of your students:  

Provide two specific learnings and subsequent application for 

the RT   

List two ways in which the MT will continue to support the RT 

  

 

 

  



 
 

Learning Cycle Log 5 
 

This Report (documenting growth of the resident for the learning cycle) will be completed on Survey Monkey to allow access and 

transmission of data 

Weeks 11-14:  Specifying and Reinforcing Productive Student Behavior 

Primary TPE for this High Leverage Practice  

2-2. Productive Learning 

Environment   

Learning environment is 

teacher-centered, with an 

emphasis on completing 

assigned work. Student 

learning is measured by 

the completion of a product 

and the recreation of 

teacher modeled 

processes. Students 

primarily work 

independently, experience 

competition, and view 

mistakes as a reflection of 

one's ability as a student. 

Teachers do not invite or 

accept perceptions or 

approaches that differ from 

their own.      

Teacher heavily facilitates 

learning environments. 

Teacher routinely includes 

activities that encourage 

student conversation 

following prescribed scripts 

and/or soliciting students to 

share previous knowledge, 

learning, or experiences. 

Student learning is 

measured by the 

completion of a product 

and the ability to recreate 

teacher-modeled 

processes.  Most students 

demonstrate a desire to 

perform well in learning 

environment.    

Teacher systematically 

creates a learning 

environment in which 

multiple perspectives, 

cultural responsiveness, 

and diversity are 

encouraged and integral to 

the learning process. 

Student dialogue is both 

planned and organic in 

learning process and 

consistently furthers 

learning. Mistakes are 

encouraged in student 

learning and teacher 

models how to approach 

failure as a learning 

opportunity. Most students 

demonstrate complete 

effort in learning process.    

Students engage in a 

variety of learning 

environments (i.e. 

traditional, blended, and 

online) with self-guided 

opportunities for 

collaboration and 

engagement. Teacher 

creates structures and 

guides students to plan 

and engage in dialogue 

and reflection that promote 

multiple perspectives, 

cultural responsiveness, 

and diversity. Whole class 

exhibits total effort in 

learning process and 

approaches mistakes as a 

learning opportunity.    

Students regularly self-

select from a diverse set of 

learning environments (i.e. 

traditional, blended, and 

online) with teacher-

designed opportunities for 

collaboration and 

engagement. Students and 

teachers collaboratively 

plan and engage in 

dialogue and reflection that 

promotes multiple 

perspectives, cultural 

responsiveness, and 

diversity. Teachers and 

students collaboratively 

ensure success for all by 

supporting each other in 

the learning process.    

  

  

 

 

 



 
 

Secondary TPE:   

 1-1. Integration of Student 

Prior Knowledge   

Teacher lacks knowledge 

of students’ prior 

experiences, interests, and 

social emotional learning 

needs, and/or their funds 

of knowledge, cultural, 

language and 

socioeconomic 

backgrounds or is unable 

to apply knowledge to 

engage students.   

   

Teacher attempts to 

connect content/skills to 

student prior experiences, 

interests, and social 

emotional learning needs, 

and/or their funds of 

knowledge, cultural, 

language, and 

socioeconomic 

backgrounds.    

Applications are not 

relevant or are ineffective 

in engaging students 

and/or connections are 

superficial.   

   

Teacher supports student 

acquisition of content/skills 

by applying knowledge of 

prior experiences, 

interests, and socio-

emotional learning needs, 

and/or their funds of 

knowledge, cultural, 

language, and 

socioeconomic 

background.   

Teacher engages students 

by sharing relevant and 

authentic connections 

between content/skills and 

student prior experience.    

   

Teacher 

supports student acquisition 

of content/skills through 

application of 

comprehensive knowledge 

of prior experiences, 

interests, and social 

emotional learning 

needs, and/or their funds of 

knowledge, cultural, 

language, and 

socioeconomic 

backgrounds.    

Students actively and 

effectively connect 

content/skills with personal 

experiences and 

backgrounds when 

prompted.    

Students independently 

connect content/skills with 

individual prior 

experiences, interests, and 

social emotional learning 

needs, and/or their funds 

of knowledge, cultural, 

language, and 

socioeconomic 

backgrounds and advocate 

for adjustments and/or 

accommodations to 

curriculum as needed.    

  

 1-3.  Application in Real 

Life Contexts   

Teacher does not connect 

content to real-life 

contexts. Students are not 

able to state meaning and 

relevancy of subject matter 

as it relates to real-life 

contexts.     

Teacher attempts to design 

real-life learning 

experiences for students to 

apply understanding of 

material. Applications are 

ingenuine or superficial or 

do not successfully 

motivate and engage 

students. Most students 

are not able to state 

meaning and relevancy of 

subject matter as it relates 

to real-life contexts.    

Teacher designs hands-on, 

real-life learning 

experiences for students to 

apply understanding of 

material. Most students are 

engaged and motivated by 

the relevancy and meaning 

of the subject matter as it 

relates to real-life contexts.    

Teacher designs authentic 

hands-on, real-life learning 

experiences to apply and 

extend student 

understanding of material. 

Teacher incorporates 

student input on task 

product, process, or 

application. Students are 

engaged and motivated by 

relevancy and meaning of 

the subject matter as it 

relates to real-life contexts.     

Students collaboratively 

design and engage in 

hands-on, real-life learning 

experiences to apply and 

extend their understanding 

of material. Students are 

engaged and motivated by 

the relevancy and meaning 

of the subject matter as it 

relates to real-life contexts.    

 

 



 
 

Evidence (Describe the practices the resident engaged in that justify each descriptor in the rubric) 

Primary TPE for this High Leverage Practice  

2-2. 

Productive 

Learning 

Environment   

     

 

Secondary TPE(s) 

1-1. 

Integration of 

Student Prior 

Knowledge   

     

 

1-3.  

Application in 

Real Life 

Contexts   

     

 

Overarching Content Covered Sublevel Content Being Covered 

  

 

 

Standards Covered  

NGSS CCSM 

  

 



 
 

Co-Teaching Models Used (select models used during the week) 

o One Teach – One Observe 
o One Teach – One Assist 
o Supplemental Teaching  
o Station Teaching 
o Parallel Teaching  
o Differentiated Teaching 
o Team Teaching 

 

 

Professionalism Standard covered  

TPE 6-5  

Demonstrate professional responsibility for all aspects of student learning and classroom management, including responsibility for the 

learning outcomes of all students, along with appropriate concerns and policies regarding the privacy, health, and safety of students and 

families. Beginning teachers conduct themselves with integrity and model ethical conduct for themselves and others.  

 

 

 

Special Education Competencies Extensions 

Conducting functional behavior assessments and 

designing/implementing positive behavior support plans, as 

needed. 

 

 

 

 

  



 
 

Other High Leverage Practices covered (Select all that apply) 

o Building respectful relationships with students 
o Learning about students’ cultural, religious, family, intellectual, and personal experiences and resources for use in instruction 
o Talking about a student with parents or other caregivers 
o Implementing organizational routines 
o Specifying and reinforcing productive student behavior 
o Implementing norms and routines for classroom discourse and work 
o Setting long- and short-term learning goals for students 
o Checking student understanding during and at the conclusion of lessons 
o Leading a group discussion 
o Eliciting and interpreting individual students’ thinking 
o Diagnosing particular common patterns of student thinking and development in a subject-matter domain 
o Designing single lessons and sequences of lessons 
o Explaining and modeling content, practices, and strategies 
o Setting up and managing small group work 
o Selecting and designing formal assessments of student learning 
o Interpreting the results of student work, including routine assignments, quizzes, tests, projects, and standardized 

assessments 
o Coordinating and adjusting instruction during a lesson 
o Analyzing instruction for the purpose of improving it 
o Providing oral and written feedback to students 

 

 

 

  



 
 

Reflection  

What is going well? 

Refer to High Leverage Practice and the Teaching Standard(s) above and list one example that supports what is going well? 

 

What was/is a challenge? 

Refer to Teaching Standard(s) above and list one example why it is a challenge? Is it a new challenge or ongoing? 

 

 

How and when might you take your learning from cycle and apply it towards the development of your students:  

Provide two specific learnings and subsequent application for 

the RT   

List two ways in which the MT will continue to support the RT 

  

 

 

  



 
 

Learning Cycle Log 6 
 

This Report (documenting growth of the resident for the learning cycle) will be completed on Survey Monkey to allow access and 

transmission of data 

Weeks 16-17:  Setting Long- and Short- Term Goals for Students 

Primary TPE for this High Leverage Practice  

  

4.1 Curriculum Design   Short term planning is not 

aligned with long term 

plans and/or relevant 

content standards or long 

term plan does not exist. 

Assessment opportunities 

are mostly summative. 

Individual student learning 

needs related to language 

and skill ability are not 

accounted for in long term 

nor short term planning. 

Design of curriculum 

promotes a teacher-

centered classroom 

culture, is relevant to most 

students' prior experiences 

and cultural background, 

and may/may not be 

developmentally 

appropriate for students.    

Short term planning is 

aligned with long-term 

plans and/or relevant 

content standards. 

Assessment opportunities 

are formative and 

summative. Individual 

student learning needs 

related to language and 

skill ability are accounted 

for in long term planning 

but not reflected in lesson 

plans. Design of curriculum 

promotes a teacher-

centered classroom culture 

with structured teacher-

facilitated opportunities for 

students to contribute and 

interact and is relevant to 

most students' prior 

experiences, cultural 

background, and 

developmental needs.    

Long term planning guides 

the sequencing and 

planning of short-term units 

of study. Ongoing, varied 

assessments are 

intentionally planned in 

short-term and long-term 

units of study to collect and 

analyze data on student 

needs and ensure student 

progress towards content- 

and standards-related 

learning goals. 

Instructional planning is 

culturally relevant for most 

students and addresses 

individual student learning 

needs, including language 

proficiency and/or current 

student performance, as 

applicable. Design of 

curriculum promotes a 

student-centered 

classroom culture with 

structures allowing 

students to formally and 

informally contribute, 

Long term planning guides 

the sequencing and 

planning of short-term units 

of study. Ongoing, varied 

assessments are 

intentionally planned in 

short-term and long-term 

units of study to collect and 

analyze data on student 

needs and ensure student 

progress towards content- 

and standards-related 

learning goals. 

Instructional planning is 

culturally relevant for all 

students. Short- term and 

long-term planning address 

individual student learning 

needs, including language 

proficiency and/or current 

student performance, and 

articulate short- and long-

term benchmarks for 

progress.  Design of 

curriculum promotes a 

student-centered 

classroom culture with 

Long term planning guides 

the sequencing and 

planning of short-term units 

of study. Ongoing, varied 

assessments are 

intentionally planned in 

short-term and long-term 

units of study to collect and 

analyze data on student 

needs and ensure student 

progress towards content- 

and standards-related 

learning goals. The design 

of the instructional 

planning anticipates and 

deliberately remains 

flexible in systematically 

incorporating shifting 

individual student needs 

related to language 

proficiency, cultural 

background, and current 

student performance, while 

remaining relevant and 

aligned with content 

standards and curriculum. 

Short-term benchmarks 



 
 

collaborate, and reflect on 

learning. Curriculum is 

relevant to all students' 

prior experiences, cultural 

background, and 

developmental needs, 

specifically addressing 

individual student needs.    

teacher guiding students to 

share responsibilities of 

planning, instruction, and 

assessment. Structures 

established are dependent 

on student contributions, 

collaboration, and 

reflection on the learning 

process. Curriculum is 

relevant to all students' 

prior experiences, cultural 

background, and 

developmental needs, 

specifically addressing 

individual student needs.   

are planned as a shared 

responsibility between 

teacher and students.  

Design of curriculum 

promotes teacher and 

students sharing 

responsibilities of planning, 

instruction, and 

assessment. Structures 

established are dependent 

on student contributions, 

collaboration, and 

reflection on the learning 

process and family 

engagement. Curriculum is 

relevant to all students' 

prior experiences, cultural 

background, and 

developmental needs, 

specifically addressing 

individual student needs.   

   

  

5-5. Assessment Practices: 

Timeliness   

Teacher does not provide 

assessment information 

with the intention of 

assisting students the 

opportunity to revise work 

to meet learning goals. 

Assessment information 

shares data on student 

performance after relevant 

units of study or work 

product deadlines are 

complete.    

 Teacher provides students 

access to overarching 

learning goals but may not 

guide students in making 

ongoing, timely revisions to 

their process or product to 

meet goals. Some 

feedback is not provided 

with the intention of 

allowing students 

opportunities to revise 

work products or process.     

Teacher schedules 

ongoing opportunities for 

students to revise and 

reframe work products or 

process. Teacher makes 

individual learning goals, 

strengths and areas of 

growth in learning process 

available to students and 

families at all times. 

Students and families may 

not know how to access 

and utilize data or may not 

see direct correlation 

Teacher intentionally 

schedules ongoing 

opportunities for students 

to revise and reframe work 

in response to feedback to 

meet learning targets. 

Teacher systematically 

makes individual learning 

goals, strengths in learning 

process, and concrete 

areas of growth with action 

plans available to students 

and families and builds 

student awareness of how 

Curriculum intentionally 

schedules and flexibly 

allows for student and 

teacher driven assessment 

practices to maximize 

opportunities for students 

to revise and reframe work 

to meet learning targets. 

Teacher incorporates 

systems that deliver 

immediate data points for 

students to analyze and 

act upon during instruction. 

Students are able to 



 
 

between their actions and 

student progress to goals.    

to access and "own" this 

information as part of the 

learning process. Teacher, 

students, and families have 

access to and understand 

student progress 

continuously and are able 

to actively respond to data 

in a timely manner as a 

result.     

articulate learning goals, 

their strengths in the 

learning process, 

enrichment opportunities, 

and their concrete areas of 

growth with action plans. 

Teacher, students, and 

families have access to 

and understand student 

progress continuously and 

are able to actively analyze 

and respond to data in a 

timely manner as a result.    

  

 Secondary TPE:   

 5-3. Student Meta-

Cognition   

Teacher provides feedback 

that is vague, judgmental, 

or focused primarily on 

areas of growth, without 

offering insight on how to 

improve. Teacher may or 

may not facilitate 

structured opportunities for 

students to self-reflect on 

progress towards learning 

goals. Most students do 

not know how to apply 

feedback or are not 

invested in revising or 

reframing their work based 

on feedback.    

Teacher provides students 

ongoing concrete 

feedback. Feedback 

encompasses all areas of 

growth and recognizes 

positive attributes in 

learning progress or 

products, due to which 

some feedback is not 

actionable or concrete. 

Teacher provides students 

opportunities to self-assess 

learning process and 

products and reflect on 

feedback but may not 

provide adequate guidance 

to ensure authentic student 

investment, understanding, 

and/or revisions to work.    

Teacher provides students 

concrete, actionable 

feedback orally and in 

written. Most feedback is 

goal-oriented, rubric-

driven, and recognizes 

both areas of strength and 

areas for growth. Students 

regularly have teacher-

facilitated opportunities to 

self-assess learning 

process and products with 

rubric criteria and reflect on 

teacher generated 

feedback to revise and 

reframe their work. 

Teacher ensures student 

revisions reflect an 

authentic application of 

feedback. Teacher 

intentionally collects data 

to highlight parallels 

Teacher guides students in 

generating and applying 

concrete, actionable 

feedback orally and 

written. Teachers and 

students share 

responsibility of providing 

rubric and goal-driven 

feedback, equally 

recognizing areas of 

strength, areas for further 

enrichment, and areas for 

growth. Students and 

teachers share 

responsibility of ensuring 

student generated 

feedback is concrete and 

applicable and student 

revisions reflect an 

authentic application of 

feedback. Teacher guides 

students to analyze data 

Curriculum embeds 

generation, reflection, and 

application of concrete, 

action oriented feedback 

as a shared responsibility 

of teacher and student. 

Students authentically 

recognize and engage in 

self-assessment and 

reflection processes as a 

part of the learning 

process, both with and 

without teacher-facilitation. 

Teacher provides 

opportunities for students 

to adapt self-assessment 

and reflection practices to 

revise and reframe 

processes and products as 

they apply to instruction 

and student experiences 

beyond the classroom. 



 
 

between student effort and 

investment and work 

process and product in an 

effort to foster self-efficacy.    

and highlight parallels 

between effort and 

investment and work 

process/product, fostering 

self-efficacy.    

Teacher and students 

collaboratively ensure 

feedback promotes self-

awareness and self-

efficacy by highlighting 

investment and effort as an 

indicator in reflecting on 

work process and 

products.    

   

  

 

 

Evidence (Describe the practices the resident engaged in that justify each descriptor in the rubric) 

Primary TPE for this High Leverage Practice  

4.1 

Curriculum 

Design    

     

 

Secondary TPE(s) 

5-5. 

Assessment 

Practices: 

Timeliness    

     

 

5-3. Student 

Meta-

Cognition   

     

 

 



 
 

Overarching Content Covered Sublevel Content Being Covered 

  

 

 

Standards Covered  

NGSS CCSM 

  

 

 

Co-Teaching Models Used (select models used during the week) 

o One Teach – One Observe 
o One Teach – One Assist 
o Supplemental Teaching  
o Station Teaching 
o Parallel Teaching  
o Differentiated Teaching 
o Team Teaching 

 

Professionalism Standard covered  

 

TPE 6-5  

Demonstrate professional responsibility for all aspects of student learning and classroom management, including responsibility for the 

learning outcomes of all students, along with appropriate concerns and policies regarding the privacy, health, and safety of students and 

families. Beginning teachers conduct themselves with integrity and model ethical conduct for themselves and others.  



 
 

 

Special Education Competencies Extensions 

Writing appropriate, measurable IEP goals based on assessment 

data. 

 

 

 

 

Other High Leverage Practices covered (Select all that apply) 

o Building respectful relationships with students 
o Learning about students’ cultural, religious, family, intellectual, and personal experiences and resources for use in instruction 
o Talking about a student with parents or other caregivers 
o Implementing organizational routines 
o Specifying and reinforcing productive student behavior 
o Implementing norms and routines for classroom discourse and work 
o Setting long- and short-term learning goals for students 
o Checking student understanding during and at the conclusion of lessons 
o Leading a group discussion 
o Eliciting and interpreting individual students’ thinking 
o Diagnosing particular common patterns of student thinking and development in a subject-matter domain 
o Designing single lessons and sequences of lessons 
o Explaining and modeling content, practices, and strategies 
o Setting up and managing small group work 
o Selecting and designing formal assessments of student learning 
o Interpreting the results of student work, including routine assignments, quizzes, tests, projects, and standardized 

assessments 
o Coordinating and adjusting instruction during a lesson 
o Analyzing instruction for the purpose of improving it 
o Providing oral and written feedback to students 

 

 



 
 

Reflection  

What is going well? 

Refer to High Leverage Practice and the Teaching Standard(s) above and list one example that supports what is going well? 

 

What was/is a challenge? 

Refer to Teaching Standard(s) above and list one example why it is a challenge? Is it a new challenge or ongoing? 

 

 

How and when might you take your learning from cycle and apply it towards the development of your students:  

Provide two specific learnings and subsequent application for 

the RT   

List two ways in which the MT will continue to support the RT 

  

 

 

 

 

Spring 2018 Logs will be released soon!  



 
 

Candidate Selection Rubric 
 

Social Justice Orientation (SJ) 

 

Has very high expectations for 

all students, irrespective of 

background, learning 

disabilities, socioeconomic 

status, race, or language ability. 

Successfully celebrates and 

builds upon strengths of 

students, families, and 

communities. Deep passion for 

educational equity.  

Understands institutional 

systems and their impact on 

student achievement. 

Has high expectations for all 

students, irrespective of 

background, learning 

disabilities, socioeconomic 

status, race, or language ability. 

Attempts to celebrate and build 

upon strengths of students, 

families, and communities. 

Passion for educational equity. 

Aware of institutional systems. 

May make excuses for student 

achievement based on 

background, learning 

disabilities, socioeconomic 

status, race, or language ability. 

Strives to celebrate and builds 

upon strengths of students, 

families, and communities. 

Passion for educational equity. 

Unaware of institutional 

systems.  

Makes excuses for student 

achievement based on 

background, learning 

disabilities, socioeconomic 

status, race, or language ability. 

Does not recognize the 

strengths of students, families, 

or communities (deficit model). 

Little passion for educational 

equality. Does not recognize 

institutional oppression 

(meritocracy). 

 

Achievement/Leadership (A/L) 

 

Has demonstrated exceptional 

achievement in past or current 

professional, educational, or 

personal endeavors.  

Has served in several leadership 

positions with significant 

influence.   

Takes initiative in group 

situations. 

Has demonstrated solid 

achievement in past or current 

professional, educational, or 

personal endeavors.  

Has served in one or more 

leadership positions.   

Often takes initiative in group 

situations. 

Has demonstrated some 

achievement in past or current 

professional, educational, or 

personal endeavors. May not 

have held leadership positions.  

Sometimes takes initiative in 

group situations. 

Has not demonstrated 

achievement in past or current 

professional, educational, or 

personal endeavors. Has not 

held leadership positions.  

Rarely takes initiative in group 

situations. 

Communication (C) 

 

Very effective communicator, 

including written, oral, and non-

verbal communication.  

Excellent written and oral 

English language skills. Listens, 

paraphrases, and expands upon 

Effective communicator, 

including written, oral, and non-

verbal communication.  Good 

written and oral English 

language skills. Often listens, 

paraphrases, and expands upon 

Somewhat effective 

communicator, including 

written, oral, and non-verbal 

communication.  Solid written 

and oral English language skills.  

Listens, sometimes paraphrases 

and expands upon others’ 

Ineffective communicator, 

including written, oral, and non-

verbal communication.  Weak 

written and oral English 

language skills.  Rarely or never 

listens, paraphrases, or expands 

upon others’ contributions in 



 
 

others’ contributions in one-on-

one and group discussions. 

others contributions in one-on-

one and group discussions. 

contributions in one-on-one and 

group discussions. 

one-on-one and group 

discussions. 

 

Criteria High Pass Pass Pass with Conditions No Pass 

Disposition (D) 

 

Personal mission and values 

closely aligned to program’s 

mission and habits of mind.  

Respectful interactions with 

others.  Addresses grievances 

appropriately. Recognizes 

fallibility and demonstrates 

humility.  

Personal mission and values 

aligned to program’s mission 

and habits of mind.  Strives for 

respectful interactions with 

others.  Addresses grievances 

appropriately. Usually 

recognizes fallibility and 

demonstrates humility. 

Personal mission and values 

partially aligned to program’s 

mission and habits of mind.  

Somewhat respectful in 

interactions with others.  May 

not address grievances 

appropriately. Rarely recognizes 

fallibility or demonstrates 

humility. 

Personal mission and values do 

not align to program’s mission 

and habits of mind. Interactions 

with others are not respectful.  

Grievances are not addressed or 

addressed inappropriately. Does 

not recognize fallibility.  Does 

not demonstrate humility. 

Organization/Planning (OP) 

 

Extremely well prepared and 

organized. Never misses 

deadlines or due dates. Always 

punctual.  

Very well prepared and 

organized. Rarely misses 

deadlines or due dates. Asks for 

extensions in a timely fashion or 

notifies others if cannot meet 

deadlines or arrive punctually. 

Somewhat prepared and 

organized. Sometimes misses 

deadlines or due dates. Does 

not ask for extensions in a 

timely fashion or notify others if 

cannot meet deadlines or arrive 

punctually. 

Not prepared or organized. 

Frequently misses deadlines or 

due dates. Does not ask for 

extensions or notify others if 

cannot meet deadlines or arrive 

punctually. 

Persistence (P) 

 

Extremely persistent and 

determined in all endeavors.  

Sets ambitious goals and works 

tirelessly to achieve them.  

Perseveres in the face of 

challenges.  Is able to assess and 

redirect en route to their goals. 

Develops alternate strategies 

when at first unsuccessful.  

Persistent and determined in 

most endeavors.  Sets goals and 

works to achieve them.  

Perseveres in the face of 

challenges.  Usually develops 

alternate strategies when at first 

unsuccessful.  Can thrive in 

intense situations. Deals well 

with stress. 

Somewhat persistent and 

determined in endeavors.  

Sometimes sets goals and works 

moderately to achieve them.  

Does not always persevere in 

the face of challenges.  May not 

develop alternate strategies 

when at first unsuccessful. 

Unlikely to thrive in intense 

Has not demonstrated 

persistence or determination. 

Does not set goals.  Gives up 

easily in the face of challenges.  

Does not develop alternate 

strategies when at first 

unsuccessful. Very unlikely to 

thrive in intense situations. 

Deals poorly with stress. 



 
 

Thrives in intense situations.   

Uses stress as an impetus for 

action. 

situations. Does not deal well 

with stress. 

Personal Responsibility (PR) 

 

Constantly seeking to improve 

knowledge and skills.  Is a life-

long learner.  Always holds self 

responsible for actions and 

results. Honors commitments 

made to others at all times.  

Self-reflective and thoughtful, 

constantly reflecting upon 

reasons for successes and 

challenges. Seeks and 

implements others’ suggestions 

and feedback.  Takes initiative 

to do additional research and 

locate resources.   

 

 

 

 

 

Seeks to improve knowledge 

and skills.  Is a life-long learner.  

Usually holds oneself 

responsible for actions and 

results. Honors commitments 

made to others.  Self-reflective 

and thoughtful, reflects upon 

reasons for successes and 

challenges.  Asks for assistance 

from others and researches 

additional resources.  Open to 

others’ suggestions and 

feedback. 

Sometimes seeks to improve 

knowledge and skills. May not 

hold self responsible for actions 

and results.  Sometimes places 

responsibility on external 

factors. May not honor some 

commitments made to others. 

Occasionally self-reflective and 

thoughtful. Occasionally asks for 

assistance from others and may 

research additional resources. 

Generally open to others’ 

suggestions &feedback. 

Not aware of the need to 

improve knowledge and skills. 

May not hold self responsible 

for actions and results. Often 

places responsibility on external 

factors. Does not honor 

commitments made to others. 

Rarely or never self-reflective 

and thoughtful.  Rarely asks for 

assistance from others or 

research additional resources.  

Ignores others’ suggestions and 

feedback. 
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1. Engaging and Supporting All Students in Learning 
1-3.  Application 
in Real Life 
Contexts 

Teacher does not connect 
content to real-life contexts. 
Students are not able to state 
meaning and relevancy of 
subject matter as it relates to 
real-life contexts.   

Teacher attempts to design 
real-life learning experiences 
for students to apply 
understanding of material. 
Applications are ingenuine or 
superficial or do not 
successfully motivate and 
engage students. Most 
students are not able to state 
meaning and relevancy of 
subject matter as it relates to 
real-life contexts.  

Teacher designs hands-on, 
real-life learning experiences 
for students to apply 
understanding of material. 
Most students are engaged 
and motivated by the relevancy 
and meaning of the subject 
matter as it relates to real-life 
contexts.  

Teacher designs authentic 
hands-on, real-life learning 
experiences to apply and 
extend student understanding 
of material. Teacher 
incorporates student input on 
task product, process, or 
application. Students are 
engaged and motivated by 
relevancy and meaning of the 
subject matter as it relates to 
real-life contexts.   

Students collaboratively design 
and engage in hands-on, real-
life learning experiences to 
apply and extend their 
understanding of material. 
Students are engaged and 
motivated by the relevancy 
and meaning of the subject 
matter as it relates to real-life 
contexts.  

1-5. Student 
Critical Thinking 

Teacher develops activities 
that primarily prompt students 
to demonstrate comprehension 
or factual knowledge. Students 
are at times prompted to 
explain or justify their thinking 
but responses do not 
demonstrate critical thinking.  

Teacher develops activities 
with structured prompts for 
students to engage in critical 
thinking and analysis in which 
they respond to meaningful 
questions and synthesize and 
reflect on their own learnings. 
Most student responses do not 
demonstrate authentic critical 
thinking.  

Teacher develops activities 
with structured prompts for 
students to engage in critical 
thinking and analysis in which 
they respond to meaningful 
questions, propose solutions, 
and synthesize and reflect on 
their own learnings. Most 
student responses are 
approaching authentic critical 
thinking.   

Students experience teacher-
facilitated activities to engage 
in critical and creative thinking 
and analysis. With structured 
prompts, students individually 
and/or collaboratively frame 
and respond to meaningful 
questions, propose solutions, 
synthesize learnings, and self-
reflect on learnings. Student 
conversations, responses, and 
proposals demonstrate 
authentic critical, creative 
thinking and/or problem 
solving.  

Students experience 
structured and unstructured 
instructional time to engage in 
critical and creative thinking 
and analysis. When engaged 
in these activities, students 
individually and/or 
collaboratively frame and 
respond to meaningful 
questions, propose 
alternatives, and synthesize 
and reflect on their own 
learnings. All student 
communications demonstrate 
authentic critical and creative 
thinking and problem solving.  
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2. Creating and Maintaining Effective Environments for Student Learning 
 

2-1. 
Respectful 
Community 
Culture 

Teacher establishes an 
autocratic learning 
environment and is random 
and inconsistent with the 
implementation of 
behavioral standards and 
norms. Teacher assumes 
students are not capable of 
making choices. Students 
are aware that punishment 
will result if teacher is 
inconvenienced or upset 
and many are apathetic 
about consequences. 
Students do not trust that 
teacher genuinely cares for 
their learning. Teacher 
addresses conflict only 
when it impacts classroom 
instruction.  

Teacher establishes an 
autocratic learning 
environment, develops fair 
and equitable behavioral 
standards and norms, but is 
inconsistent in implementing 
them. Teacher models 
respectful behavior but may 
be inconsistent with 
ensuring student 
interactions are respectful. 
Most students are aware 
that punishment will result if 
teacher is aware of 
inappropriate behavior and 
are covertly off task. 
Students rely heavily on 
teacher for conflict 
resolution.  

Teacher promotes student 
choice and responsibility by 
collaboratively developing 
behavioral standards and 
norms with students. Teacher 
ensures all teacher-student 
and student-student 
interactions are respectful and 
is consistent with implementing 
interventions. Most students 
are invested in maintaining a 
positive classroom 
environment.  Teacher 
implements positive 
interventions and conflict 
resolution supports for 
individual students as needed. 
Teacher reflects on 
pedagogical practices that 
foster student empowerment 
and positive mindsets. 

Teacher integrates student 
choice and responsibility in 
the creation, monitoring, and 
maintenance of behavioral 
standards and norms. 
Teacher creates structures 
and expectations for students 
to maintain positive 
classroom interactions and 
implements positive 
interventions as needed. 
Teacher and students jointly 
reflect on classroom choices 
and culture to ensure student 
empowerment and positive 
mindsets are cultivated and 
supported in all interactions. 
Teacher educates students 
on the importance of and 
implementation of conflict 
resolution and restorative 
justices practices.  

Teacher integrates student 
choice and responsibility in the 
creation, monitoring, and 
maintaining of behavioral 
standards and norms. Students 
take ownership of maintaining 
positive classroom interactions 
and responsibly implement 
conflict resolution and restorative 
justice practices with teacher-
created structures and norms. 
Teachers provide students 
opportunities to reflect on teacher 
practices and student 
experiences to ensure student-
led student accountability, 
responsible student 
empowerment, and the cultivation 
of positive mindset within the 
classroom and the larger 
community.  

2-2. 
Productive 
Learning 
Environment 

Learning environment is 
teacher-centered, with an 
emphasis on completing 
assigned work. Student 
learning is measured by the 
completion of a product and 
the recreation of teacher 
modeled processes. 
Students primarily work 
independently, experience 
competition, and view 
mistakes as a reflection of 
one's ability as a student. 
Teachers do not invite or 
accept perceptions or 
approaches that differ from 
their own.    

Teacher heavily facilitates 
learning environments. 
Teacher routinely includes 
activities that encourage 
student conversation 
following prescribed scripts 
and/or soliciting students to 
share previous knowledge, 
learning, or experiences. 
Student learning is 
measured by the completion 
of a product and the ability 
to recreate teacher-modeled 
processes.  Most students 
demonstrate a desire to 
perform well in learning 
environment.  

Teacher systematically creates 
a learning environment in 
which multiple perspectives, 
cultural responsiveness, and 
diversity are encouraged and 
integral to the learning 
process. Student dialogue is 
both planned and organic in 
learning process and 
consistently furthers learning. 
Mistakes are encouraged in 
student learning and teacher 
models how to approach 
failure as a learning 
opportunity. Most students 
demonstrate complete effort in 
learning process.  

Students engage in a variety 
of learning environments (i.e. 
traditional, blended, and 
online) with self-guided 
opportunities for collaboration 
and engagement. Teacher 
creates structures and guides 
students to plan and engage 
in dialogue and reflection that 
promote multiple 
perspectives, cultural 
responsiveness, and 
diversity. Whole class 
exhibits total effort in learning 
process and approaches 
mistakes as a learning 
opportunity.  

Students regularly self-select 
from a diverse set of learning 
environments (i.e. traditional, 
blended, and online) with 
teacher-designed opportunities 
for collaboration and 
engagement. Students and 
teachers collaboratively plan and 
engage in dialogue and reflection 
that promotes multiple 
perspectives, cultural 
responsiveness, and diversity. 
Teachers and students 
collaboratively ensure success 
for all by supporting each other in 
the learning process.  

2-3. Inclusive 
Learning 
Environments 

 Teacher temperament 
and/or actions convey a 
disinterested affect or 
favoritism. Teacher 

 Teacher is approachable, 
caring, and appreciates 
differences between 
students. Teacher 

Teacher establishes, 
maintains, and monitors 
positive, caring, and respectful 
teacher-student and student-

Teacher facilitates and 
guides students in 
maintaining and monitoring a 
positive, caring, and 

Teacher and students 
collaboratively maintain and 
monitor an inclusive learning 
environment. Students 
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dismisses disrespect, 
intolerance, and/or 
harassment among students 
as developmentally 
appropriate and fails to 
address all incidences, 
including bullying, racism, 
and sexism. Teacher 
establishes complete 
authority over learning 
environment. Instruction 
highly promotes 
successfully completing 
independent work as the 
primary method of attaining 
performance goals.  

demonstrates unconditional 
positive regard for all 
students and models 
respectful interactions. 
Teacher attempts to 
maintain respectful, positive 
student-student interactions 
at all times and addresses 
all instances of disrespect, 
bullying, racism, and sexism 
they are aware of. Teacher 
establishes student 
cooperation and 
participation as a 
pedagogical routine. 
Instruction assesses 
participation and 
collaboration as a 
component of attaining 
performance goals.   

student interactions at all times 
and proactively educates 
students on recognizing and 
addressing bullying, racism, 
and sexism. Teacher 
establishes student 
interdependence and inter-
reliance as a cultural norm and 
the instruction promotes risk-
taking and equally recognizes 
student learning processes 
and products in attaining 
learning goals.  

respectful learning 
environment that is 
physically, mentally, 
intellectually, and emotionally 
healthy and safe.  With 
teacher facilitation, students 
actively and responsibly 
address instances of bullying, 
racism, and sexism. In an 
interdependent and inter-
reliant culture, students are 
invested in the success of all 
and view learning as the 
process of acquiring skills 
and knowledge. All students 
demonstrate total effort in the 
learning process and are not 
discouraged by failure.   

demonstrate the ability to 
responsibly ensure a physically, 
mentally, intellectually, and 
emotionally healthy and safe 
learning environment and 
appropriately address bullying, 
racism, and sexism, including the 
teacher in the process when 
necessary.   In an interdependent 
and inter-reliant culture, students 
are invested in the success of all 
members of the learning 
community. All students 
demonstrate total effort and view 
failure as an integral component 
of achieving success both within 
and beyond the classroom.  

2-5. Academic 
Expectations 

Through language and 
actions, teacher implies that 
some students are more 
talented and able than 
others. Teacher scaffolds 
material for students to a 
degree that is not rigorous in 
instruction, enabling the 
student to complete the task 
without acquiring skills or 
knowledge. Teacher shares 
a lack of trust in student 
ability and encourages 
students to not make 
mistakes. Students 
demonstrate apathy in 
learning process and resist 
challenging material.  

Through clear learning goals 
and assessment criteria, 
teacher holds all students to 
the same academic 
outcomes. Teacher attempts 
to scaffold materials suitable 
for most students' zone of 
proximal development. 
Teacher attempts to 
promote rigor in instruction 
through facilitated 
questioning, investigation, or 
collaboration and 
encourages all students 
reach a shared and/or 
"correct" response or 
conclusion, redirecting 
student thinking that does 
not align with that 
conclusion without allowing 
for deep student reflection.       

Teacher establishes and 
communicates clear learning 
goals and assessment criteria.  
Guided by curricular 
standards, individual student 
needs, and performance data 
teacher scaffolds instruction 
while maintaining rigor for 
most students in the classroom 
using a diverse set of support 
strategies. Teacher models 
positive methods of addressing 
and learning from mistakes 
and encourages students to do 
the same. Teacher models and 
values accuracy, analysis, and 
critical reading/writing/thinking.    

Students clearly articulate 
and follow teacher-
established learning goals, 
assessment criteria, and 
supports guided by curricular 
standards, individual student 
needs, and performance 
data. Teacher regularly 
reflects on support strategies 
used for specific students and 
adjusts scaffolds to ensure 
rigor for all students. Teacher 
provides structured 
opportunities for students to 
address and learn from 
mistakes and self-assess 
one's accuracy and reflection. 
Students are able to engage 
in rigorous learning 
opportunities and reflect on 
the process and product of 
learning with teacher-created 
structures.  

Students and teachers 
collaboratively and periodically 
select learning goals and 
supports guided by curricular 
standards, individual student 
needs, and performance data to 
maintain high academic 
expectations.  Teachers and 
students regularly reflect on 
support strategies and scaffolds 
to ensure rigor. Opportunities for 
students to address and learn 
from mistakes and self-assess 
one's accuracy and reflection are 
both planned and organic in 
learning process. Students are 
able to engage in rigorous self-
directed learning opportunities 
with minimal teacher facilitation 
and reflect on the process and 
product of learning individually 
and collaboratively, extending 
learning beyond the classroom.   

2-6.  
Classroom 
Climate 

Teacher assumes students 
know acceptable behavioral 
standards for the classroom 

Teacher establishes and 
articulates routines and 
procedures but does not 

Teacher establishes and 
articulates routines and 
procedures consistently and 

Teacher facilitates and 
guides students in 
maintaining, monitoring, and 

Teacher and students 
collaboratively develop, monitor, 
maintain, and adjust routines and 
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and does not clearly 
establish or articulate 
routines and procedures. 
Most students assume a 
quiet, passive role as 
acceptable behavior. 
Teacher does not recognize, 
address, nor redirect 
disruptions to student 
learning. When challenged 
with overt and repeated 
misbehavior from student(s), 
teacher removes student 
from classroom, refers 
student to school 
leadership, and/or reaches 
out to families for support 
without a clear ladder of 
consequences.   

consistently enforce them 
during instruction. Teacher 
is inconsistent with 
recognizing, addressing, or 
redirecting disruptions to 
student learning or 
redirections are inefficient 
and/or ineffective. Teacher 
attempts to recognize and 
promote positive student 
behavior and most students 
are aware of and are 
invested in established 
norms, routines, and 
procedures, assuming a 
quiet, passive role. Teacher 
reaches out to families to 
share positive and/or 
unproductive behavior for a 
subset of students and 
consults colleagues and 
school leadership to 
establish behavioral 
intervention plans as 
needed. 

enforces them during 
instruction, recognizing, 
addressing, and efficiently 
redirecting disruptions to 
student learning. Teacher 
recognizes and promotes 
positive student behavior from 
all students. Students are 
aware of and invested in 
established norms, routines, 
and procedures, self-correcting 
their behavior or responding to 
minimally invasive corrections. 
Teacher regularly reaches out 
to most families to 
communicate positive 
behavioral progress and jointly 
create and monitor 
interventions for specific 
students.  

adjusting routines and 
procedures for positive 
classroom behavior and for 
student to student and 
student to teacher 
interactions. Teacher 
provides students increasing 
opportunities communicate 
classroom routines, 
procedures, and norms to 
students and families and 
responsibly and appropriately 
address and redirect 
disruptions to student 
learning. Classroom climate 
integrates school standards 
and culturally relevant norms.  
Teachers, families, and 
students jointly create and 
monitor interventions for 
specific students.  

procedures for positive classroom 
behavior and for student to 
student and student to teacher 
interactions. Social contracts, 
behavioral expectations, and 
consequences demonstrate 
student ownership and voice. 
Students consistently take 
responsibility of communicating 
classroom routines, procedures, 
and norms to students and 
families and appropriately 
redirecting disruptions to student 
learning with the support of the 
teacher. Classroom climate 
integrates school standards and 
culturally relevant norms. 
Teachers guide students and 
families to create and monitor 
behavioral interventions as 
needed for and beyond the 
classroom.  
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3. Understanding and Organizing Subject Matter for Student Learning 

3-1. Knowledge 
of Subject 
Matter and 
Content 
Standards 

Teacher is unable to 
demonstrate knowledge of 
subject matter, relevant 
California state standards, 
and curriculum frameworks. 
Teacher’s delivery of 
content does not support 
student learning and use of 
academic language.  

Teacher knowledge of 
subject matter, relevant 
California state standards, 
and curriculum frameworks 
is limited. Teacher attempts 
to deliver content in a 
manner that supports 
student application of 
learning and use of 
academic language.  

Teacher demonstrates 
foundational knowledge of 
subject matter, relevant 
California state standards 
and curriculum frameworks. 
Teacher delivers content in 
a manner that supports 
student application of 
learning and consistent use 
of academic language. 
Teacher guides students to 
make connections between 
subject matter and real 
world contexts.  

Teacher develops 
curriculum that reflects 
authentic and relevant 
integration of essential 
subject matter concepts, 
relevant California state 
standards, academic 
language, and curricular 
frameworks. With teacher 
facilitation, students fluently 
use academic language to 
make connections between 
subject matter and real 
world contexts.   

Students actively and 
independently make 
relevant connections during 
instruction between subject 
matter and current issues, 
real world examples, and/or 
research presented using 
academic language with the 
goal of addressing real 
world obstacles and further 
learning. Connections 
exhibit extensive knowledge 
and understanding of 
subject matter concepts 
and are aligned with 
relevant state standards 
and curriculum frameworks 

3-4. 
Pedagogical 
Representation 
of Content 

Teacher’s instruction in its 
approach is unvaried in its 
approach to delivering 
curriculum and assessing 
all students.  

With no or minimal input 
from school educators, 
teacher ineffectively 
attempts to use 
instructional strategies and 
technology to make subject 
matter accessible to 
students. Students 
experience the curriculum 
through limited use of 
resources and 
representations. 

With some input from 
school educators, teacher 
uses available instructional 
materials, resources, and 
technologies to make 
subject matter accessible to 
students. Students 
experience the curriculum 
through limited use of 
resources and 
representations.  

Both individually and in 
collaboration with school 
educators, teacher selects, 
adapts, and utilizes 
appropriate instructional 
materials, resources, and 
technologies for concept 
and skill development of 
subject matter. Students’ 
access to the content is 
varied, diverse, and meets 
the needs of all students.  

Both individually and with 
extensive collaboration and 
consultation with school 
educators AND the larger 
school community, teacher 
engages students to co-
construct a plan for effect 
subject matter instruction 
using a variety of means to 
represent content and 
identify and adapt 
resources, technologies, 
and standards-aligned 
instructional material. 

3-5. Use of 
Technology 

Teacher uses a limited set 
of instructional materials 
and technology to facilitate 
student access to 
curriculum that may or may 
not be standards aligned.  

Teacher uses materials and 
technology that provide 
subsets of students with 
access to curriculum. 
Teacher heavily guides 
students in using materials 
and technology. Materials 
and technology may not be 
standards-aligned or 
relevant.  

Teacher adapts a set of 
materials and technology 
(including Assistive 
Technology) that are 
relevant, standards-aligned, 
and provide all students 
with equitable access to the 
curriculum. Most students 
demonstrate proficient use 
of instructional materials 
and technology.  Most 
technology and/or materials 

Teacher consults a variety 
of resources to identify and 
adapt a range of materials 
and technology (including 
Assistive Technology) that 
are relevant, standards-
aligned, and provide all 
students with equitable 
access to the curriculum. All 
students demonstrate 
proficient use of 
instructional materials and 

Students and teachers 
collaboratively identify 
relevant and standards-
aligned uses for a variety of 
technology (including 
Assistive Technology) to 
produce and support 
development of curriculum 
aligned process and 
products. Students, 
teachers, and families 
collaboratively assess the 



 

  In partnership with: 
  

    

are effective in ensuring 
equitable access to 
curriculum.  
 

technology.  Teacher 
regularly assesses 
resources and technology 
to ensure equitable access 
to curriculum.  

resources and technology 
to ensure equitable access 
to curriculum and are 
efficient in reaching desired 
academic outcomes.  
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Los Angeles Urban Teacher Residency Program 

Mentor Observation Form 

 

I. Engaging and supporting All Students in Learning: 

 1 2 3 4 NATO 

1-3.  Application in Real Life Contexts      

1-5. Student Critical Thinking      

Comments: 

 

 

II. Creating and Maintaining Effective Environment for Student Learning 

 1 2 3 4 NATO 

2-1. Respectful Community Culture      

2-2. Productive Learning Environment      

2-3. Inclusive Learning Environments      

2-5. Academic Expectations      

2-6.  Classroom Climate      

Comments: 

 

 

III. Understanding and Organizing Subject Matter for Student Learning 

 1 2 3 4 NATO 

3-1. Knowledge of Subject Matter and Content Standards      

3-4. Pedagogical Representation of Content      

3-5. Use of Technology      

Comments: 

 
 
 

NATO= Not Able to Observe  


