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1.0 History, Mission, Goals, and Objectives 
 

Progress | Stage 

Element 

INITIAL (1)  EMERGING: 

PROGRESS 

MADE (2) 

DEVELOPED (3) HIGHLY 

DEVELOPED (4) 

History, Mission, 

Goals and 

Objectives 

(MGOs) (1.0) 

History is incomplete, 

omitting dates of 

creation, and 

modification of 

programs.  

History is incomplete, 

omitting dates of 

creation, and 

modification of some 

programs.  

History is complete, 

with dates of creation, 

and modification of 

programs. 

History is complete, 

with context and dates 

of creation, and 

modification of 

programs. 

Program has not 

created MGOs, or 

MGOs are not unique 

to the program. 

MGOs are not 

aligned with college 

or university 

outcomes.  

Program has 

established its own set 

of MGOs that are 

somewhat unique to 

the program, but are 

not aligned with 

college or university 

outcomes.  

Program has 

established its own set 

of MGOs that are 

unique to the program 

and that are 

somewhat aligned 

with college and 

university outcomes. 

Program has 

established its own set 

of MGOs that are both 

unique to the program 

and are aligned with 

college and university 

outcomes. In addition, 

they are stated in a 

clear, concise fashion.  

Responses to 

previous PR 

recommendation

s 

Program has not 

implemented 

recommendations 

nor explained why.  

Program has 

implemented some 

recommendations. 

Program has 

implemented most 

recommendations. 

Program has 

addressed 

recommendations or 

incorporated them into 

its current five-year 

plan. . 

 

1.1 Overview of the field and department history 

This section provides background.  

 

1.2 Mission 

This section states the program’s mission. 

 

1.3 Goals and Program Learning Outcomes (PLOs) 

This section states program learning outcomes.  

 

1.4 Changes in goals and PLOS 

This section states any changes in the program learning outcomes (PLOs) since the last Self 

Study. 
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1.5 Recommendations from last program review and accrediting body recommendations (if 

applicable) and actions taken by Programs 

List the recommendations and briefly describe actions taken, if any, to address them. 
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2.0 Program Data 
 

Progress | Stage 

Element 

INITIAL (1)  EMERGING: 

PROGRESS 

MADE (2) 

DEVELOPED (3) HIGHLY 

DEVELOPED (4) 

Presentation and 

Organization of 

Program Data 

(2.0) 

Some data are 

reported but little 

analysis is evident. 

Not all required 

elements are 

present. 

Data are reported and 

some rudimentary 

analysis is evident. 

Most of the required 

elements are present. 

Data are displayed in 

tabular and graphical 

forms with analysis of 

the evident trends. 

Most of the required 

elements are present. 

Data are displayed in 

tabular and graphical 

forms and analyzed in 

terms of both internal 

and external forces. 

The evidence 

presented is used to 

develop the 5-Year 

Plan. All required 

elements are present. 

 

 

This section describes the size of the program in terms of majors and students served by the 

Department/School/Division in majors’, service, and general education courses. Trends are 

more apparent when presenting data in the form of graphs generated by the excel files that can 

be downloaded from the IE website at http://ir.calstatela.edu/ir/Data/COLL.html– the numerical 

data can reside in Appendices B, C, and D. 

 

2.1 Enrollment data 

Present data that shows the # of degrees awarded (“Degree Granted by Ethnicity” selection, # of 

courses and sections taught, # freshmen and transfers into the major (see the “enrollment 

history” selection at the IE Program Planning Data Site 

(http://ir.calstatela.edu/ir/Data/COLL.html ) 

You may wish to also request from IR your average class size in the undergraduate and 

graduate programs.  

 

The data/trends in first year retention for freshmen and transfer students, and six year 

graduation rate listed in Appendix C should be discussed here and in other relevant sections. 

Low six year graduation rates are a concern and programs should work to determine what 

factors are at play that result in low rates, for example, poor freshman retention.   

 

2.2 Impact of enrollment trends 

 

http://ir.calstatela.edu/ir/Data/COLL.html


4  

Here you should discuss the adequacy of your faculty to provide quality instruction for students 

to satisfactorily achieve the Program Learning Outcomes. You can compare your enrollment 

data to that of other CSU system campuses at the following web site: 

http://www.calstate.edu/es/applications/aa/apdb/apdb_discipline-report-by-campus.shtml .  

  

http://www.calstate.edu/es/applications/aa/apdb/apdb_discipline-report-by-campus.shtml
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3.0 Curriculum and Instruction 
 

Progress | Stage 

Element 

INITIAL (1)  EMERGING: 

PROGRESS 

MADE (2) 

DEVELOPED (3) HIGHLY 

DEVELOPED (4) 

Curriculum and 

Instruction (3.0)  

Static, conservative 

curriculum 

unreflective of 

changes in the field. 

Stand-alone courses 

are not integrated or 

reflective of student 

needs. No 

capstone/culminating 

or service learning 

courses.  

Somewhat static 

curriculum may reflect 

current practice in the 

field but is not 

developmental in 

design to reflect the 

needs of students. No 

capstone/culminating 

or service learning 

courses. 

Curriculum is mostly 

reflective of current 

practice in the 

discipline. Well-

planned program 

incorporates 

capstone/culminating 

service courses, 

although these are not 

necessarily integrated 

into the curriculum.  

Innovative, dynamic 

curriculum is reflective 

of current practice in 

the discipline. Well-

planned program 

design reflects 

students’ 

developmental 

(pedagogical) needs. 

Intentionally 

incorporates 

capstone/culminating 

events and service 

learning courses into 

the curriculum.  

Service and 

General 

Education 

Course 

Instruction 

Evidence does not 

demonstrate that 

instruction of these 

courses fulfill the 

outcomes and needs 

of the stakeholder 

programs. 

Evidence 

demonstrates that 

instruction of these 

courses fulfills some 

of the outcomes and 

needs of the 

stakeholder programs. 

Evidence 

demonstrates that 

instruction of these 

courses fulfills most of 

the outcomes and 

needs of the 

stakeholder programs. 

Evidence 

demonstrates that 

instruction of these 

courses fulfills the 

outcomes and needs 

of the stakeholder 

programs. 

 

3.1 Curriculum 

In this section, describe the general structure of the curriculum - is there a core that must be 

completed before students can select from a wide variety of electives? Or, is the curriculum very 

structured that requires students to attain skills in lower division classes that will be necessary in 

upper division classes? How aware are students of the structure? What, if any, adjustments 

might be made to the curriculum so that students achieve the program outcomes, but the 

curriculum is streamlined? 

 

3.2 Compliance with EO 1071 

According to Executive Order 1071—Revised January 20, 2017—additional discipline-based 

required content may be achieved through an option, concentration, or special emphasis or 

similar subprogram—referred to as simply “concentration” in the CSU Degrees Database and in 

this coded memorandum. In order to ensure accurate reporting of enrollments and degrees 

granted, the major program core must have more required units than the number required 

in a concentration. When a concentration requires the majority of discipline units in the degree, 

the federal reporting CIP code and program definition assigned to the degree major program no 

longer match the majority of the curriculum—resulting in inaccurate reporting to the federal 
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government. This section should provide evidence that the academic program has more units in 

the core curriculum than in the option. 

 

3.3 Comparison with peer institutions 

Is your curriculum novel and cutting edge or is it on par with that in peer programs? Are there 

programs whose features you would like to emulate, and how could you incorporate those 

features into your programs?  

 

3.4 GE courses 

How many GE courses does your Department/School/Division offer? Describe how each course 

is aligned with specific GE outcomes (Complete Appendix F for all GE Courses offered by the 

Program) 

 

3.5 Service courses 

How many service courses does your Department/School/Division offer? What feedback did you 

receive from the degree programs they serve (Appendix G) and does this suggest any changes 

to content/pedagogy/scheduling?  

 

Use the table below to provide a listing of the courses your department offers to support 

programs outside the department. 

 

 

Course 
Semesters 

Offered 
# of 

Sections 

# of 
Students 
Enrolled 

Major/ Dept(s) 
Served 

% of students 
from majors/ 
departments 

      

      

      

      

      

Add lines as needed      

  
Based on the process of data gathering and evaluation detailed in Appendix G, briefly 

explain/describe the program’s effectiveness in providing courses to programs outside the 

department.  

 

3.6 Credential or certificate programs 
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Describe these programs and how they contribute to your degree programs or if they are stand-

alone programs. Include programs offered at downtown LA. 

 

3.7 Opportunities for student research/scholarly/creative activity (RSCA) 

How many undergraduate students in your programs performed research/ scholarly/creative 

activity in your Department/School/Division in the period of review? What types of products 

(papers, presentations, exhibits, performances, etc.) resulted from this high impact practice? 

(Refer to faculty summary vitae for this information) Do your academic programs utilize other 

high impact practices such as learning communities, cohorted/linked courses or community 

engagement? 

 

Undergraduate Student Participation in RSCA 

  Number of 
Undergraduates 

Professional 
Presentations* 

Poster Presentations  

Panel Presentations  

Paper Presentations  

Workshops  

Exhibitions  

Performances  

Other - Please specify:  

Professional 
Publications 

Author  

Co-Author  

Attendance at Professional Conference  

Public Presentation of Culminating Project  

RSCA related awards/scholarships  
 

*Please identify where these took 

place______________________________________________ 

 

Faculty Participation in Undergraduate RSCA 

   Number of Faculty 

Department sponsored RSCA event  

Faculty mentoring 
of students 

Funded through a grant  

Course-based (e.g., Independent Study)  

Other – Please specify:  

Professional 
Presentations with 
students* 

Paper presentations  

Panel presentations  

Workshops  

Exhibitions  
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Performances  

Professional Publications  

Attendance at Conferences  
 

*Please indicate where these took 

place_____________________________________________ 

 

 

 

 

3.8 Academic advising 

Briefly describe your Department’s academic advising plan and evidence of its effectiveness.  

 

3.9 Masters theses, projects and dissertations 

If your Department/School/Division offers Master’s or Doctorate Degrees, how many students 

wrote theses, projects or dissertations (listed in Appendix H)? Is there evidence that these 

culminating experiences demonstrate student achievement of Program Student Learning 

Outcomes? (e.g., Is there an assessment rubric for evaluating theses, projects or dissertations) 

 

3.10 Innovations in the curriculum  

Identify number and names of faculty members that have participated in CETL curriculum 

development workshops/activities. Identify number and names of faculty members that have 

participated in discipline-specific or other professional activities related to curriculum re-design 

and development. Describe innovative teaching strategies (e.g., service learning, the use of 

educational technology.) Identify the number/percentage of courses that are face to face 

instruction, hybrid, and fully online. 
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Progress | 

Stage Element 

INITIAL (1)  EMERGING: 

PROGRESS 

MADE (2) 

DEVELOPED (3) HIGHLY 

DEVELOPED (4) 

Assessment of 

Student 

Learning (4.0) 

    

Program 

Learning 

Outcomes 

(PLOs) 

Student learning 

outcomes vague and not 

measurable. 

Student learning 

outcomes are 

specific, 

measurability 

unclear. 

Student learning 

outcomes specific to 

program and 

measurable. 

Student learning 

outcomes specific to 

program, detailed, 

and measurable. 

Curriculum/ 

Program 

Mapping 

 

Courses or experiences 

listed but there are no 

links to PLOs. 

Courses listed and 

may be linked to 

PLOs, but no clear 

levels of learning 

defined. 

Courses are listed 

and are linked to 

PLOs. Clear levels 

of learning are 

defined for PLOs at 

all levels (I, D, M)*. 

Some mapping 

evident. Program 

level outcomes map 

to college and 

institutional 

outcomes. 

Courses listed and 

linked to PLOs. 

Levels of learning 

defined for PLOs at 

all levels (I, D, M)*. 

Clearly defined 

curriculum map with 

defined levels. 

Program level 

outcomes map to 

college and 

institutional 

outcomes. 

Methods/ 

Measures 

Methods/measures listed 

but are vague and not 

linked to PLOs. Methods 

not specified. 

Methods/measures 

listed and linked to 

PLOs. Only indirect 

measures/methods 

used (e.g. surveys). 

Multiple methods 

and measures used 

and linked to PLOs. 

Assessment at only 

1 level of learning. 

Indirect and direct 

methods used. 

Multiple methods 

and measures used 

& linked to 

outcomes. 

Assessment 

performed at all 

levels (I, D, M)*. 

Authentic 

performance-based 

direct & indirect 

methods are used. 

Assessment 

Infrastructure 

Assessment is assigned 

to a core faculty working 

group. Uses of 

technology identified. 

Lack of administrative 

support. Very little data 

collection. 

Identified faculty 

committee w/some 

limited administrative 

support. Some 

evidence of data 

collection. Some use 

of technology.  

Faculty committee 

and program faculty 

communicate 

regularly. Admin 

support evident and 

evidence seen of 

regular data 

collection. Regular 

use of technology 

seen. 

Faculty committee & 

assessment 

coordinator 

communicate with 

program faculty, 

connect to college 

and institutional 

efforts. Admin 

support evident. 

Regular data 

collection. 

Sophisticated use of 

technology evident.  

Presentation 

and 

Some findings are 

presented, but are 

Findings are explain-

ed, but not linked to 

Findings explained 

and available online, 

Current findings are 

available online and 
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Publication of 

Findings 

unavailable online or 

inaccessible/vague/not 

comprehensive. 

Students are not aware 

of findings  

PLOs or standards. 

Findings are current, 

but not accessible 

online. Some 

students are aware of 

findings. 

current and 

accessible and 

some are linked to 

PLOs or standards. 

Some students are 

aware of findings  

are linked to PLOs or 

standards. Graphs 

are used to displays 

patterns and trends. 

Most students are 

aware of findings. 

Use of 

Findings 

Findings discussed 

among faculty but no 

change made in 

program. No annual 

reports. 

Findings regularly 

discussed by faculty 

and issues are 

identified. Annual 

reports are 

sometimes seen. 

Findings discussed 

among faculty, 

issues are identified 

and changes are 

made to program 

(e.g. pedagogy, 

courses changed or 

added) 

Annual reports seen. 

Findings widely 

disseminated among 

faculty. Faculty 

actively use and 

promote findings and 

make changes for 

program 

improvement. Annual 

reports consistently 

show all elements of 

assessment - 

especially “closing 

the loop”. 
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4.0 Assessment of Program Learning Outcomes (PLOs) 
 

4.1 Program Level Outcomes and Curriculum Map 

Submit a Curriculum Map the identifies Program Learning Outcomes (PLOs) and where they 

are introduced, developed and Mastered in your curriculum (See Appendix J for a template and 

sample Curriculum Map) 

 

4.2 Comprehensive Assessment Plan  

In this section, you should provide a Comprehensive Assessment Plan describe what stage 

you have attained in your assessment plan (See Appendix I). Include programs offered in 

Downtown LA if offered. 

 

4.3 Program PLO Assessment:  

Discuss assessment data collected since the last program review and how the results were 

using to improve student learning. 

 

1. Indicate which Program 

PLOs were assessed 

since the last Self Study 

and how they were 

measured. Enter each PLO 

into a separate row.  

2. Describe the results: 

(For example, how many 

students reached what 

level of proficiency on the 

PLOs assessed?) 

3. Based on the results, what 

instructional, programmatic, 

or curricular improvements 

were made (If the findings 

indicated a need for 

changes)? 

Students can analyze and 

interpret data. The 

department systematically 

measures this skill using a 

multiple choice test 

assessing students’ ability to 

read charts and graphs. In 

addition, the same test is 

given to students in 

introductory, core, and 

graduate courses so that the 

department can look at 

levels of achievement at 

different points in the 

program 

In the introductory course 

BIOL 100A, 65% of students 

achieved proficiency in 

embedded questions used in 

AY 2009-2010.  

More work with interpretation 

of graphical data has been 

incorporated into these 

courses over 2010-2011. Re-

assessment of this skill will be 

performed in AY 2011-2012. 
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4.4 Faculty involvement in assessment 

Describe your Department/School/Division’s faculty involvement in assessment. Is there an 

assessment committee? Is assessment work performed by only one or two faculty members? 

Who reviews results and where are those results archived for future reference?  

 

4.5 Further education of alumni 

Describe your Department/School/Division’s alumni’s pursuit of post graduate degrees as 

evidence for successful attainment of Program Outcomes. Put the achievements in the 

perspective of the total number of the Department/School/Division’s alumni.  

 

4.6 Student and alumni awards/achievements 

Describe your Department/School/Division’s alumni’s awards and achievements as evidence for 

successful attainment of Program outcomes. Put the achievements in perspective of the total 

number of Department/School/Division’s alumni. 

 

4.7 GE Program PLO Assessment ((for Department/School/Divisions offering GE courses): 

Assessment methods; Data for one key measure; Student satisfaction and; How results are 

used for improvement in the GE Program courses offered by the Department/School Division.  

 

Complete Appendix F to describe assessment plan for all GE Courses offered by the Program.) 
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5.0 Department Faculty 
 

Progress | 

Stage Element 

INITIAL (1)  EMERGING: 

PROGRESS 

MADE (2) 

DEVELOPED (3) HIGHLY 

DEVELOPED (4) 

Program Faculty 

Engagement in 

Educational 

Performance, 

Professional 

Achievement, 

and 

Contributions 

(5.0) 

No evidence of 

instructional 

excellence is 

presented 

Evidence for 

instructional 

excellence is scant  

Evidence for 

instructional 

excellence, is found 

for many of the 

program faculty.  

There is a range of 

evidence for 

instructional 

excellence.  

Program faculty have 

a meager track record 

in their record of 

professional 

achievement. 

A minority of program 

faculty is engaged in 

scholarship, research, 

and creative activities 

as evidenced by their 

record of professional 

achievement. 

A majority of program 

faculty is engaged in 

scholarship, research, 

and creative activities 

as evidenced by their 

record of professional 

achievement and 

awards.  

Campus and 

professional peers for 

active engagement in 

publications and 

scholarship generally 

recognize program 

faculty.  

Little evidence for 

participation in shared 

governance and 

service to the 

discipline and 

contributions to the 

greater community are 

weak. 

A minority of faculty 

participate in shared 

governance and/or 

provide service to the 

discipline and 

contributions to the 

greater community. 

A majority of faculty 

members participate 

in shared governance 

or provide service to 

the discipline and 

contributions to the 

greater community 

The whole faculty 

participates actively in 

shared governance 

and provides service 

to the discipline and 

contributions to the 

greater community. 

Faculty 

Utilization within 

a Program (5.0) 

Faculty distribution 

across the fields of the 

discipline is informed 

by historical 

assignments without 

consideration of 

evolving curricula.  

Faculty distribution 

across the fields of the 

discipline informed by 

perceived curricular 

needs, not results of 

outcomes assessment 

or a review of peer 

institutions. 

Faculty distribution 

across the fields of the 

discipline informed by 

comparison to peer 

institutions or by 

results of outcomes 

assessment.  

Faculty distribution 

across the fields of the 

discipline informed by 

comparison to peer 

institutions, 

disciplinary trends and 

results of outcomes 

assessment. 

 

Temporary/adjunct 

faculty teach a large 

portion of courses 

across the curriculum.  

Temporary/adjunct 

faculty teach a 

significant portion of 

courses mostly in the 

lower division.  

All upper 

division/graduate 

courses are taught by 

tenured/tenure track 

faculty or highly 

qualified 

temporary/adjunct 

faculty current in the 

field.  

All courses are taught 

by tenured/tenure 

track faculty or highly 

qualified 

Temporary/adjunct 

faculty current in the 

field. 

There is no evidence 

for training of graduate 

teaching associates (if 

utilized) before they 

can be the instructor 

of record. 

There is little evidence 

for training of graduate 

teaching associates (if 

utilized) before they 

can be the instructor 

of record. 

Graduate teaching 

associates (if utilized) 

are trained before they 

can be the instructor 

of record. 

Graduate teaching 

associates (if utilized) 

are well trained before 

they can be the 

instructor of record. 
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Here evidence is presented to determine the effectiveness of the faculty in all aspects of 

University life: instructional, scholarly activity and University service. If a Department Self 

Recommendation is for hiring more faculty, these sections (in conjunction with sections for 

curriculum and assessment) should provide evidence that the current faculty is lacking in 

important areas to achieve program PLOs.  

Refer to Appendix K, Faculty Composition, to discuss faculty profile in terms of diversity and 

other qualities related to the discipline. Use data from the Dashboard section of the Institutional 

Effectiveness website, specifically the Faculty Hiring Workbook. Any updates in faculty profile 

can be updated.  

 

5.1 Student feedback on instruction 

This section describe student satisfaction with different aspects of the 

Department/School/Division’s instructional faculty. Data can be collected through surveys, 

assessment, and other avenues.  A brief discussion of the strong points and weaker areas 

should be present.  

 

5.2 Trends in percent of courses taught by faculty rank 

This section uses the information in Appendix M to determine if the classes in the 

Department/School/Division are taught by appropriately qualified faculty. See the rubric element 

“Faculty Utilization” for evaluation criteria. A brief discussion to justify appointments or to 

request hires in areas may be present.  

 

5.3 Faculty scholarly activities 

This section describes the activity of the Department/School/Division faculty as scholars over 

the past five years. Some note should be made of emerging areas that will require expertise or 

traditional core areas where expertise may be lacking. Evidence to support these arguments 

should be drawn from the summary vitae.  

 

5.4 Faculty Service to the University.  

This section summarizes the involvement of the faculty in serving the University.  Evidence to 

support these arguments should be drawn from the summary vitae, with some specific 

examples used for emphasis as needed. 

  



15  

6.0 Student Engagement, Outreach and Recruitment 
 

Progress | 

Stage Element 

INITIAL (1)  EMERGING: 

PROGRESS 

MADE (2) 

DEVELOPED (3) HIGHLY 

DEVELOPED (4) 

Student 

Engagement and 

Learning 

Experiences (6.0) 

Almost no students 

are involved in high-

impact activities 

(clubs, service 

learning, or research 

with faculty). 

Program lacks 

culminating 

experience that 

allows integrative 

learning.  

Very few students 

are involved in high-

impact activities 

(clubs, service 

learning, or research 

with faculty). 

Program lacks 

culminating 

experience that 

allows integrative 

learning.  

Some program 

students are actively 

engaged in high-

impact activities 

(clubs, service 

learning, internships, 

research with faculty, 

or learning 

communities). 

Program has a 

culminating 

experience but it 

may not allow 

integrative learning.  

Large numbers of 

program students 

are actively engaged 

in high-impact 

activities (service 

learning, internships, 

research with faculty, 

or learning 

communities). 

Program has a 

culminating 

experience that 

promotes integrative 

learning.  

 

6.1 Description of activities 

This section summarizes the types of engagement, outreach, recruitment and retention activities 

in which the Department/School/Division engages. These can address the grade levels K-16 off 

campus as well as students in your programs.  

 

6.2 Effectiveness of activities 

This section summarizes the effectiveness of these activities. Data for overall recruitment can 

be found at the “Applicants by Ethnicity” button for the program at the Data Site for Program 

Planning. Retention data can be found at the same site. 
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7.0 Program Self-Recommendations 
 

Here the program proposes recommendations for program improvement (increasing student 

learning, graduation rate, etc.) using the information provided above. Implementing these 

recommendations should be a significant part of the Five-Year Plan in the following section.  

Five-Year Plan 

Progress | Stage 

Element 

INITIAL (1)  EMERGING: 

PROGRESS 

MADE (2) 

DEVELOPED (3) HIGHLY 

DEVELOPED (4) 

Student Factors 

(including 

PLOs) 

No student 

factors discussed 

in plan. No 

documented 

planning in the 

areas of 

curriculum, 

outreach, 

scheduling, and 

student retention. 

Student factors 

mentioned but not 

used to inform 

planning. Limited 

planning in the areas 

of curriculum, 

outreach, 

scheduling, and 

student retention is 

documented. 

Some student factors 

based on trends are 

described. 

Preliminary planning 

in the areas of 

curriculum, outreach, 

scheduling and 

student retention are 

documented. 

Multiple student 

factors based on 

trends are described 

and used in 

planning. Specific 

plans in the areas of 

curriculum, outreach, 

scheduling, and 

retention are 

discussed. 

Inadequately funded 

programs also show 

planning to meet 

students’ needs. 

Resources 

No discussion of 

resource 

adequacy. No 5-

yr planning for 

resources. 

Limited discussion of 

adequacy of 

resources; no 

resource planning for 

a 5-yr period. 

Preliminary analysis 

of adequacy of 

resources for 5-yr 

period. Needs are 

identified but not 

based on program 

priorities or data. 

Detailed analysis of 

resource adequacy 

for the 5-yr period. 

Identify needs based 

on program priorities 

using data. 

Action Plan and 

Timeline 

No action plan or 

timeline included. 

Partial action plan 

and brief timeline 

included. 

Preliminary action 

plan included. May 

include revised 

curriculum, timeline 

for task, 

person/committee. 

responsible, and 

cost). 

Full plan includes: 

specific actions or 

changes to be taken 

(e.g. revision of 

curriculum, timeline 

for task, 

person/committee 

responsible, and 

cost). 

Faculty Issues 

No discussion of 

faculty trends that 

affect program 

development; no 

planning is 

evident. 

Limited discussion of 

faculty trends 

(program 

development, 

recruitment, 

retention) based on 

anecdotal evidence. 

Discussion of faculty 

trends. Preliminary 

planning for program 

development as 

affected by faculty 

recruitment/retention/ 

needs. 

Explicit planning for 

program 

development based 

on faculty 

recruitment/ 

retention/needs. 

Supporting data 

used in planning. 
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Faculty 

Utilization 

within a 

Program 

No discussion of 

faculty trends that 

affect program 

development; no 

planning is evident. 

Limited discussion of 

faculty trends 

(program 

development, 

recruitment, retention) 

based on anecdotal 

evidence 

Discussion of faculty 

trends. Preliminary 

planning for program 

development as 

affected by faculty 

recruitment/retention/ 

needs. 

Explicit planning for 

program development 

based on faculty 

recruitment/ 

retention/needs. 

Supporting data used 

in planning 

Faculty distribution 

across the fields of 

the discipline is 

informed by 

historical 

assignments 

without 

consideration of 

evolving curricula.  

Faculty distribution 

across the fields of the 

discipline informed by 

perceived curricular 

needs, not results of 

outcomes assessment 

or a review of peer 

institutions. 

Faculty distribution 

across the fields of the 

discipline informed by 

comparison to peer 

institutions or by 

results of outcomes 

assessment.  

Faculty distribution 

across the fields of the 

discipline informed by 

comparison to peer 

institutions, 

disciplinary trends and 

results of outcomes 

assessment. 

Temporary/adjunct 

faculty teach a 

large fraction of 

courses across the 

curriculum.  

Temporary/adjunct 

faculty teach a 

significant fraction of 

courses mostly in the 

lower division.  

All upper 

division/graduate 

courses are taught by 

tenured/tenure track 

faculty or highly 

qualified 

temporary/adjunct 

faculty current in the 

field. 

All courses are taught 

by tenured/tenure 

track faculty or highly 

qualified 

temporary/adjunct 

faculty current in the 

field. 

There is no 

evidence for 

training of graduate 

teaching 

associates (if 

utilized) before 

they can be the 

instructor of record. 

There is little 

evidence for training 

of graduate teaching 

associates (if 

utilized) before they 

can be the instructor 

of record. 

Graduate teaching 

associates (if 

utilized) are trained 

before they can be 

the instructor of 

record. 

Graduate teaching 

associates (if utilized) 

are well trained before 

they can be the 

instructor of record. 

Use of Evidence 

No assessment 

plan in place. 

Assessment does 

not occur on 

regular basis. 

Findings of 

assessment are 

not reviewed or 

analyzed. No 

changes are made 

based on 

evidence. 

An assessment plan is 

evident, but 

assessment does not 

occur on regular 

basis. Findings are 

sometimes reviewed. 

One or two changes 

have been made to 

program based on 

data/evidence. 

Assessment plan is in 

place and assessment 

occurs somewhat 

regularly. Findings are 

reviewed and some 

changes are made 

based on evidence. 

Little evidence that 

changes lead to 

improved student 

learning. 

Faculty are engaged 

with continual 

implementation of the 

assessment plan. 

Findings are 

systematically 

reviewed and changes 

are made to program 

based on data and 

evidence. There is 

evidence that changes 

lead to improved 

student learning. 

Faculty 

Involvement in 

Self-Study 

Self-Study is 

compiled primarily 

by program head 

with limited 

Broader faculty input, 

but process is 

compartmentalized; 

college 

Full participation of 

appropriate faculty; 

process collaborative 

at department level 

Faculty-driven 

process; Faculty 

committee organizes 

and implements the 
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faculty input. 

Faculty attitude of 

PR process is 

one of 

compliance. 

administrators 

provide feedback to 

process. Culture 

created by faculty 

that views PR 

process as a vehicle 

for 

improvement/change

.  

with engagement of 

college 

administrators; 

culture of “by faculty, 

for the use of 

faculty”. 

PR review process; 

collaborative 

involvement with 

College and 

University 

administrators; PR 

process is an integral 

component of 

program’s 

operations. Report is 

self-reflective.  

 

 

One of the purposes of Program Review is to develop plans for change and improvement in order 

to maintain leadership in the respective fields of academia. Therefore, each 

Department/School/Division will develop a plan that describes what the unit intends to do during the 

next five years.  Development of this plan should benefit those units applying for new tenure-track 

positions or space by providing specific data to support these requests. 

The Five-Year Plan will address the recommendations and concerns identified in the Self-Study 

Report.  The plan should take into account what the department has learned from its outcomes 

assessment process.  After receiving the external reviewer's report, the department should 

either amend the plan to comply with the recommendations of the external reviewers or explain 

why no amendment is necessary.  In forming this plan, the program should address the 

following four areas (the questions are provided as guidelines): 

 

1. Curriculum.  What curricular changes do you envisage during the next five years? What 

developments are likely to cause you to change the curriculum? 

2. Students.  Do you see the number of majors increasing or decreasing during the next five 

years?  Will those students be similar to those currently pursuing your major, or do you 

expect to serve different types of students?  Will career opportunities open to your 

graduates change during the next five years?  How will your program adjust its curriculum 

and program practices to prepare students for those opportunities?  Do you expect your 

total enrollment to increase or decrease during the next five years?  Are changes needed in 

the student learning outcomes?  How will you assist students in attaining those goals during 

the next five years?  What are your specific plans in the areas of curriculum change, 

outreach, scheduling, and retention to increase student enrollment?  If your program has 

inadequate resources to serve your students, what are your plans to meet their needs? 

3. Faculty.  What changes do you foresee for department faculty?  What does the University 

need to do to maintain the current high quality of faculty?  Do you anticipate that you will be 

requesting new regular faculty members?  If so, what will be the basis for these requests? 

4. Resources.  Will your current level of resources (staff, equipment, library resources, travel 

funds, etc.) be adequate to permit the maintenance or improvement of program quality during 

the next five years?  Identify needs based upon program priorities. 

Each of the preceding areas addressed in the Five-Year Plan should include the following, 

where relevant: 
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a) The expected action/change to be taken (e.g., revision of curriculum, addition of faculty, 

purchase of equipment, request for library resources, increased use of technology, 

increased travel funds, etc.). 

b) A specific timeline for when the task will be completed. 

c) Person(s) or committee(s) responsible for carrying out the needed change. 

d) Anticipated cost. 
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Appendices 

Appendix A. Reports from Previous Program Reviews  
 

Please insert in this section the last program review summary report (you should be able to 

obtain an electronic copy from the Office of Academic Affairs), the last accreditation report (if 

applicable) and Section B items from the Annual Reports on Program Improvement (you can 

request copies from Academic Affairs if you did not retain electronic files of those reports).  
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Appendix B. Students in the Major  
 

The information requested here can be obtained from http://ir.calstatela.edu/ir/Data/COLL.html 

by choosing your college and department and selecting the “Data by Ethnicity” button and 

subsequently selecting the “Gender Ratio” button. The data can be downloaded as Excel 

spreadsheets and converted to graphical format for more ready interpretation of the data in 

section 2.0 of the Self Study. Provide data since last program review. 

  

http://ir.calstatela.edu/ir/Data/COLL.html
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Appendix C. Graduation and Persistence Rates  
 

The information requested here can be obtained from http://ir.calstatela.edu/ir/Data/COLL.html 

by choosing your college and department and selecting for your department: the 1-6 Year First 

time freshman retention and graduation rates; 1-6 year 1st time transfers retention and 

graduation rates; and if applicable, 1-6 year graduates retention and graduation rates for each 

desired cohort. Include graduation rates for graduate students if applicable. 

 

Remember to select starting years for cohorts that date back at least 6 years as newer cohorts 

will not produce results since they have not had 6 years to graduate.  

  

http://ir.calstatela.edu/ir/Data/COLL.html
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Appendix D. Faculty Utilization  
 

The information requested here can be obtained from http://ir.calstatela.edu/ir/Data/COLL.html 

by choosing your college and department and selecting for your department the “FTES - FTEF – 

SFR” button. You can download the data as an excel file and convert that to a table for this 

section.  Include data since last Program Review.  

This data can be used in discussing the adequacy of your faculty to address the instructional 

needs of your programs.  

  

http://ir.calstatela.edu/ir/Data/COLL.html
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Appendix E. Catalog Description of Each Program 
 

The information requested here can be obtained from the on-line catalog and reproduced here. 

This information is important as background for your curriculum section (3.0) and to familiarize 

the reviewers with the particulars of your academic program(s). 
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Appendix F. GE Assessment 
List the courses that are meeting a GE requirement.   

Identify GE 
Course 

Number 

GE Designation* Method of Assessment 

  Evaluation of student work by program offering 
course 

 
Signature Assignment 

Assessment 
results 

Course improved  

 

Describe assessment 
method (e.g. survey, 

signature assignment, 
exam) 

Report results 
from assessment 

data 

Describe how data 
was used to 

improve course 

 

 

 

 

 

 

Oral Communication (Block A1) 
Block C2 Humanities (Literature, Philosophy, 
Languages other than English) 

Written Communication (Block A2) Block D. Social Sciences 

Critical Thinking and Composition (Block 
A3) 

Block E. Lifelong Understanding and Self-
Development 

American Institutions Diversity Requirement (d) (RE) 

B1 Physical Science Civic Learning/Community Engagement (cl) 

B2 Biological Science Writing Intensive (WI) 

B3 Interdisciplinary Physical-Biological 
Science 

Written communication (required in all GE 
courses)  

B4 Mathematics/Quantitative Reasoning Information Literacy  

Block C1 Arts (Arts, Cinema, Dance, Music, 
and Theatre)  

 

http://www.calstatela.edu/undergraduatestudies/block-a1-oral-communications
http://www.calstatela.edu/undergraduatestudies/block-c-arts-and-humanities
http://www.calstatela.edu/undergraduatestudies/block-c-arts-and-humanities
http://www.calstatela.edu/undergraduatestudies/block-a2-written-communications
http://www.calstatela.edu/undergraduatestudies/block-d-social-sciences
http://www.calstatela.edu/undergraduatestudies/block-a3-critical-thinking-and-composition
http://www.calstatela.edu/undergraduatestudies/block-a3-critical-thinking-and-composition
http://www.calstatela.edu/undergraduatestudies/block-e-lifelong-learning-and-self-development
http://www.calstatela.edu/undergraduatestudies/block-e-lifelong-learning-and-self-development
http://www.calstatela.edu/undergraduatestudies/american-institutions-government-ge-requirement
http://www.calstatela.edu/undergraduatestudies/diversity-requirement-d-and-re
http://www.calstatela.edu/undergraduatestudies/blocks-b1-b2-b3-natural-sciences
http://www.calstatela.edu/undergraduatestudies/civic-learningcommunity-engagement-upper-division-ge-requirement
http://www.calstatela.edu/undergraduatestudies/blocks-b1-b2-b3-natural-sciences
http://www.calstatela.edu/undergraduatestudies/writing-intensive-requirement
http://www.calstatela.edu/undergraduatestudies/blocks-b1-b2-b3-natural-sciences
http://www.calstatela.edu/undergraduatestudies/blocks-b1-b2-b3-natural-sciences
http://www.calstatela.edu/undergraduatestudies/block-b4-mathematicsquantitative-reasoning
http://calstatela.libguides.com/tutorial
http://www.calstatela.edu/undergraduatestudies/block-c-arts-and-humanities
http://www.calstatela.edu/undergraduatestudies/block-c-arts-and-humanities
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Describe your department’s process of gathering information about the effectiveness of the 

service courses your department offers for other programs. Your description could include. 

 

 Identify services courses in your department 

 Identify which majors the course services  

 Gather and report information on effectiveness of service courses to other 
programs/majors 

 Describe the communication process you use to solicit information about course 
effectiveness from departments receiving service 

 Discuss how/whether this work is part of the work of your department’s curriculum and/or 
assessment committees 
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Appendix G. Masters Theses, Projects and Dissertations 
 

In this section your program will report on the work completed by graduate students as Masters’ 

theses, projects or dissertations. Please report theses, projects and dissertations starting from 

the last Self Study to the present.  

 

Semester/Year 
Completed 

Student Name Thesis/Project Title 

   

  add more cells as needed 
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Appendix H. Curriculum Map for Each Academic Degree Program 
 

Curriculum Map: Indicating the courses in which students achieve the programmatic 

Student Learning Outcomes 

 

State to what extent student learning of that outcome is expected in that class in a table such as 

that below. You may use “I” for Introduced; “D” for Developed and “M” for Mastered or develop 

and define your own terminology for levels of student learning. 

Template:  

                         Curriculum Map Matrix (Sample Template) 

            (Where are SLOs Introduced, Developed, and Mastered)? 

 COURSE 

# XXX: 

Title 

COURSE 

# XXX: Title 

COURSE  

# XXX: Title  

COURSE 

# XXX: 

Title  

COURSE 

# XXX: Title 

COURSE 

# XXX: 

Title 

SLO 1: 

(write SLO 

here) 

      

SLO 2: 

(write SLO 

here) 

      

SLO 3: 

(write SLO 

here) 

      

SLO 4: 

(write SLO 

here) 

      

SLO 5: 

(write SLO 

here) 

      

SLO 6: 

(write SLO 

here) 

      

SLO 7: 

(write SLO 

here) 

      



29  

Place an I, D, or M in each cell above to indicate where the program content related to 

each SLO is introduced (I), developed (D), and/or mastered (M). SLO content may be 

delivered in more than just six courses as indicated in the above table.  

Example of a Curriculum Map:  
                 

Example of a Curriculum Mapping Matrix 

MS Nutrition 

 COURSE 

FSN 581 

Grad 

Seminar in 

Food, 

Science, and 

Nutrition 

COURSE  

FSN 528 

Biochemical 

and 

Molecular 

Aspects of 

Human 

Macro-

nutrient 

Metabolism 

COURSE  

FSN 529 

Metabolic 

Mollecular 

Aspects of 

Vitamins   

COURSE  

FSN 530 

Metabolic 

and 

Molleclar 

Aspects of 

Minerals 

COURSE 

FSN 581 

Nutrition 

Research 

Seminar  

COURSE 

FSN 

599 Thesis 

SLO 1: Explain 

and apply  

fundamental 

principles of 

nutrition 

science 

I/D/M 

 

 

     

SLO 2: 

Describe, 

analyze, 

interpret and 

apply 

fundamental 

scientific 

concepts 

I D D D M  

SLO 3 Apply 

scientific 

method in 

thesis 

    I/D M 

SLO 4 Justify 

the choice of 

research 

design and 

analysis 

techniques of 

research data 

    I/D M 

SLO 5 Defend 

interpretation of 

I D D D D M 
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nutrition 

research data 

SLO 6 Present 

and defend 

orally thesis 

research 

I D D D D M 

SLO 7: Model 

collegial 

behavior 

working in 

research teams 

I    D/M  

SLO 8: 

Compare, 

contrast, and 

debate 

fundamental 

theories and 

principles of 

leadership, 

ethics and 

values related 

to nutrition 

science. 

I/D/M      
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Appendix I. Assessment Plan(s) 
 

Insert the assessment plan for each program in your Department/School/Division. Indicate the 

date that it was created and also the date that it was last revised as the plan may change as 

student learning data is obtained.  See below for a template and sample. To download a 

working template of an assessment plan, visit this link. 

 

The Comprehensive Assessment Plan 

 

The comprehensive assessment plan displays all elements of the assessment cycle. 

Assessment elements are coordinated to match many accreditation agency 

assessment requirements, e.g., WSCUC, ABET, NASM and many others.  

 

The comprehensive assessment plan should identify: 

 

a. Institutional learning outcomes: institutional learning outcomes (ILOs) typically 

highlight the general knowledge, skills, and dispositions all students are 

expected to have upon graduating from an institution of higher learning. 

 
 b. Program learning outcomes: program learning outcomes (PLOs) highlight the 

specific discipline’s knowledge, skills, and dispositions students are expected 

to know as program graduates.  

 

c.  Student learning outcomes: student learning outcomes (SLOs) clearly convey 

the specific and measureable behaviors students will demonstrate in order to 

achieve the program’s outcomes. 

 

d.  The course(s) where each student learning outcome is assessed: specific 

courses in the major can be designated as SLO assessment courses. Not all 

courses in a major will be designated as an SLO assessment course. 

 

e.  An assessment activity (also called signature assignment): a reliable and valid 

assignment that directly measures the stated behavior in the SLO. Examples 

include (but not limited to): final exam, presentation, project, performance, 

observations, classroom response systems, computer simulated tasks, 

analytical paper, case study, portfolio, critique, policy paper, comparative 

analysis project, qualifying or comprehensive examination, project, thesis, 

http://www.calstatela.edu/sites/default/files/users/u50136/comprehensive_assessment_plan.xlsx
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dissertation, and many others. Only one assessment activity is needed to 

assess an SLO. It is possible that one major assessment will assess between 

one and three SLOs. 

 

f.  Assessment tool: an instrument used to score or evaluate the assessment  

activity. Examples include: rubrics (that produce scores based on established 

criteria), observational checklists, observational narratives, video or audio 

recording with written analysis, rating scales. 

 

g. Assessment schedule: the timeline for administering the assessments and 

collecting the data. Examples include staggering SLO assessments over a 

five-year period.  

 

h. How the assessment data and findings will be quantitatively or qualitatively 

reported: examples of ways to report assessment data include the 

number/percentage of those scoring at or above 4.0 on a 5.0 point scale on 

the assessment used to measure mastery of a specific SLO; number or 

percentage of students scoring at the highly proficient level; instructor 

observational narrative that includes analysis and findings to qualitatively 

show trends and patterns; mean scores of all who exhibited desired traits or 

behaviors on an observational checklist.   

 

i.  Who will collect, analyze, and interpret student learning outcome data: 

possibilities include a faculty committee, college or university assessment 

office personnel, assessment coordinator or college administrator who 

assumes data collection, analysis and interpretation responsibilities.  

 

j.  Program data/findings dissemination schedule: the frequency data will be 

disseminated to identified stakeholders.  

  

k.  Anticipated strategies on how outcome data will be used to “close the loop”: 

how data will be used to respond to issues or areas of concern. Examples 

include revising a) syllabi, b) SLOs, c) assessment assignments, d) teaching 

methods, e) program curriculum.  

 

The basic template below provides a sequential and developmental picture of every 

component in the assessment plan. Graphically displaying ILOs, PLOs and SLOs show 

the unifying thread between all outcome levels.  
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Sample Template: Comprehensive Assessment Plan 

 

a b c d e f g h i j k 

ILOs PLO

s 

SLO

s 

Course 

where 

each 

SLO is 

assessed 

Assessment 

activity/ 

assignment 

used to 

measure 

each SLO 

Assessme

nt tool 

used to 

measure 

outcome 

success 

Assessment 

schedule – 

how often 

SLOs will be 

assessed 

How data/ 

findings will  

be 

quantitativel

y or 

qualitatively 

reported 

Designate

d 

personnel 

to collect, 

analyze, 

and 

interpret 

student 

learning 

outcome 

data  

Program 

data/ 

findings 

disseminatio

n schedule 

 Closing 

the loop 

strategies 

           

           

           

           

           

 

  

Example of a Comprehensive Program Assessment Plan 
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Template originally created by Mary Pederson and San Luis Obispo faculty.  
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Appendix J. Faculty Composition 
 

 (from the Office of Diversity and Inclusion) 

 

a. Number of Tenured and Probationary (Tenure-Track) faculty Fall semester of each year under 

review. 

 

20__-20__ _______________ 

20__-20__ _______________ 

20__-20__ _______________ 

20__-20__ _______________ 

20__-20__ _______________ 

20__-20__ _______________ 

 

b. Number of Tenured and Probationary Faculty by Rank, Gender, Ethnicity, and Terminal Degree 

20__-20__ 

Rank Gender Ethnicity 

 

Terminal Degree 

FERP Female -  

Male -  

Afr Amer -  

Asian/PI - 

Latino - 

White - 

Other - 

Doctorate - 

Masters - 

Bachelors - 

Professor Female -  

Male -  

Afr Amer -  

Asian/PI - 

Latino - 

White - 

Other - 

Doctorate - 

Masters - 

Bachelors - 

Associate 

 Professor 

Female -  

Male -  

Afr Amer -  

Asian/PI - 

Latino - 

White - 

Doctorate - 

Masters - 

Bachelors - 
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Other - 

Assistant 

 Professor 

Female -  

Male -  

Afr Amer -  

Asian/PI - 

Latino - 

White - 

Other - 

Doctorate - 

Masters - 

Bachelors - 

Lecturer Female -  

Male -  

Afr Amer -  

Asian/PI - 

Latino - 

White - 

Other - 

Doctorate - 

Masters - 

Bachelors - 

 

 

c. Number of anticipated faculty retirements before the next program review: 
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Appendix K. Faculty Summary Vitae  
 

Each faculty vitae not to exceed three pages. Please use the format below. 

 

Faculty Name 

 

Education and Relevant Experience 

 

Primary Area of Teaching and Department Courses Taught 

 

Selected service to the Department, College, and University in the past five years or since the 

last self-study 

 

Selected Professional Presentations in the past five years or since the last self-study  

 

Selected Presentations by mentored students in the past five years 

 

Selected publications since the last Self Study in the past five years or since the last self-study: 

please separate peer-reviewed articles from scholarly books and from textbooks. Indicate those 

with student co-authors with a “*” 

 

Selected grants funded in the past five years or since the last self-study 
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 Appendix L. Instructional Faculty Types in the Programs’ Courses 
In this section, complete the following table for the past two years. (total number of classes, not 

average) Use this data in Section 5 in describing student evaluation of your faculty’s classroom 

effectiveness. 

 

Proportion of Classes Taught by Faculty Rank 

 

Appt. Level 
Number of 

classes 
Major Classes 

Graduate 

Classes 

Service 

Classes 

FERP                %               %               % 

Tenured/Tenure-

Track 
  %  %  % 

Temporary with 

Terminal Degree 
  %  %  % 

Temporary without 

Terminal Degree 
  %  %  % 

Teaching 

Associates 
  %  %  % 

 

The Department may wish to modify the template to include different classifications of 
courses, i.e., activity, lab, upper or lower division, etc. 
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Appendix M. Recommendations for External Reviewers 
In the table below, please provide the name, contact information, and CVs of six 
potential external reviewers who are willing to serve on your program’s review team. 
Three recommended external reviewers should be from institutions within the CSU 
system and three recommendations should be from institutions outside of the CSU 
system.  
 
Recommendations for External Reviewers 

Name Institution Email Address Phone 
Number 

Institutional 
Affiliation 

    CSU 

    CSU 

    CSU 

    Non-CSU 

    Non-CSU 

    Non-CSU 

 
 


